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Introduction 



With the passage of P.L. 94-142, the Education for All Handicapped Children Act of 1975, now the 
Individuals with Disabilities Education Act (IDEA), and subsequent amendments, states and 
jurisdictions have made great strides in the provision of services to young children, ages 3 through 5 
years, with disabilities. As of Fall 2007, America’s schools were serving 710,310 preschool children 
with a free appropriate public education. 

This 17 th edition of the Section 619 Profile describes services provided under the Preschool Grants 
Program (Section 619 of Part B) of IDEA. The Profile presents current and/or historical information for 
all 50 states, the District of Columbia and Puerto Rico, which are eligible to receive IDEA Part B, 

Section 619 funds. Eight other jurisdictions, including American Samoa, the Bureau of Indian 
Education, the Federated States of Micronesia, Guam, Northern Mariana Islands, Palau, the Republic of 
the Marshall Islands, and U.S. Virgin Islands are not eligible to receive Section 619 funds. Therefore, 
information on their current policies and services for children with disabilities is not included in the 
Profile. At times, however, historical information for these entities is included, as is preschool program 
contact information. 

We appreciate the contributions of the state and jurisdictional Section 619 Coordinators for providing 
updated information for Section I of this edition. Participating states included: AL, AR, AZ, CA, CO, CT, 
DE, FL, GA, HI, IA, IL, IN, KS, KY, LA, MA, MD, ME, MI, MN, MO, MT, NC, ND, NJ, NM, NV, NY, 
OH, OK, OR, PA, RI, SC, UT, VA, VT, WA, WI and WY. For those states and jurisdictions that did not 
participate, information from other sources is at times included. 

The topics covered in the Profile have been modified over the years to improve clarity and comparability 
of data across the states. Coordinators have been contacted when necessary to clarify their responses; 
however, there has been no attempt to verify independently the data on every item presented herein, and 
data are subject to change. The information presented in this edition of the Profile has been gathered and 
updated through July 2010. Throughout this document, the word “state” refers to all types of contributing 
jurisdictions. Wherever appropriate, states that have information available to share are noted. Section II 
contains infonnation on the implementation of the Section 619 Program developed by NECTAC and 
Project Forum, both OSEP-funded technical assistance projects, and by Pre-Elementary Education 
Longitudinal Study (PEELS) funded by the Institute of Education Sciences. Section III contains contact 
information for the state Section 619 Coordinators and preschool program contacts for outlying 
jurisdictions are included. This infonnation is also maintained on the NECTAC Web site: 
www.nectac.org/contact/contact.asp. Section IV contains data tables and trend data reproduced or adapted 
from the OSEP-funded Data and Accountability Center’s (DAC) ideadata.org web site. 

We appreciate the collaboration of all of our colleagues who gave their time and shared their resources for 
this publication. We especially thank our colleagues at OSEP, Julia Martin Eile, our Project Officer, and 
Nancy Treusch, formerly the Preschool Grants coordinator, for their wisdom and guidance throughout the 
development of this Profile. 

It is our hope that this resource will assist states in enhancing the quality of services for preschool children 
with special needs and their families. 

Selected pieces of the Profile are maintained on the NECTAC Web site at http://www.nectac.org/. 
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Administration 



1 . SEAs administer preschool special education through the following administrative agency or unit: 



Administrative Unit 


n 


States 


State Education Agency (SEA) Special 
Education Unit 


24 


AL, AR, CA, CO, CT, DE, FL, GA, HE IN, KS, ME, MO, 
MT, ND, NJ, NY, OK, SC, UT, VA, VT, WA, WI 


Early Childhood Unit (not within Special 
Education) 


8 


AZ, IA, IL, LA, MI, MN, OH, PA 


Shared responsibility: Special Education and 
Early Childhood 


4 


KY, MA, NC, OR 


SEA / Special Education / El and/or ECSE unit 


1 


MD 


SEA Office of Special Education and Diversity 
Programs 


1 


NV 


Shared responsibility: Division of 
Developmental Disabilities of the Department of 
Health, under direct supervision of Department 
of Education 


1 


WY 



Comments added by states: 

RI — Office of Instruction, Assessment and Curriculum shared responsibilities with SEA special Education Unit. 



2. SEAs preschool policies and procedures differ from those for school-age children in the following 
areas: 



Areas of Difference 


n 


States 


Curriculum Standards 


35 


AL, AR, AZ, CA, CO, CT, DE, FL, GA, HI, IA, IL, KS, 
KY, LA, MD, ME, MI, MN, MO, NC, NJ, NV, OH, OK, 
OR, PA, RI, SC, UT, VA, VT, WA, WI, WY 


Program Standards 


33 


AL, AR, AZ, CA, CO, DE, GA, HI, IA, IL, IN, KY, LA, 
MA, ME, MI, MN, MO, NC, ND, NJ, NY, OH, OK, PA, 
RI, SC, UT, VA, VT, WA, WI, WY 


Personnel Standards 


30 


AL, AZ, CA, CO, DE, FL, GA, IA, IL, IN, KS, KY, MA, 
MD, ME, MI, MO, NC, ND, NV, OH, OK, OR, RI, SC, 
UT, VA, VT, WI, WY 


Assessment/Evaluation Policies 


28 


AL, AR, AZ, CA, CO, DE, FL, GA, IA, IL, IN, KY, LA, 
ME, MI, MO, NJ, NV, NY, OH, OK, PA, RI, SC, UT, VT, 
WI, WY 


Guidelines 


27 


AL, AR, AZ, CO, DE, GA, HI, IA, KS, KY, LA, MA, ME, 
MI, MN, MO, NV, NY, OH, OK, OR, PA, RI, SC, UT, VT, 
WI 


Inclusion Policy/Guidelines 


16 


CA, IA, IL, KY, MA, MD, ME, MI, ND, NJ, NY, OH, PA, 
SC, VA, WI 


Monitoring Strategies/Forms 


12 


AZ, CA, CT, KY, LA, MA, ME, MI, NY, OH, PA, RI 


Program Approval Process 


10 


CA, KY, LA, ME, MO, NY, OH, PA, RI, VT 


Transportation Policies 


9 


CA, CO, DE, FL, KY, MI, MN, NY, WI 


IEP Forms 


6 


IA, MA, ME, ND, OR, PA 



Comments added by states: 

CO — Colorado Academic Content Standards are now PreK-12, adopted Dec. 2009. 

CT — Monitoring strategy specific to monitoring with Part C on transition issues. 

LA — Curriculum standards are grade appropriate. 

MA — Personnel standards are different for teachers in Head Start and private programs from public preschools. 
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3. SEAs involve the following other agencies in SPP/APR goals & objectives, targets for improvement 
activities: 



Agencies involved in SPP/APR goals, 
objectives, targets for improvement. 


n 


States 


Part B Indicator 6: Percent of preschool children with IEPs who received special education and related services in 
settings with typically developing peers. 


Part C Lead Agency 


25 


AR, CA, CT, DE, GA, HI, IL, IN, KS, LA, MD, ME, MN, MO, NC, 
ND, NJ, OH, OR, PA, SC, VA, VT, WI, WY 


Head Start 


27 


AR, AZ, CO, CT, DE, FL, GA, HI, IA, IL, KS, KY, LA, MA, MD, 
MN, NJ, NV, OH, OK, OR, PA, SC, VA, VT, WI, WY 


State Pre-K 


26 


AR, CO, CT, DE, FL, GA, IA, IL, KS, KY, LA, MA, MD, MI, MN, 
NC, NJ, NV, OH, OK, OR, PA, SC, VA, VT, WI 


Early Education 


21 


AR, CA, CO, CT, DE, GA, IA, IL, KS, LA, MA, MD, MI, MN, NC, 
OK, PA, SC, VA, VT, WI 


Other Early Childhood Projects 


20 


AR, AZ, CA, DE, FL, HI, IA, IL, IN, KS, LA, MA, MD, OH, OK, 
PA, SC, VA, VT, WI 


Child Care 


15 


AR, CO, CT, DE, GA, IL, LA, MD, NJ, OK, PA, SC, VA, VT, WI 


Part B Indicator 7: Percent of preschool children with IEPs who demonstrate improved: A. Positive social-emotional 
skills; B. Early language/communication, early literacy); and C. Use of appropriate behaviors to meet their needs. 


Part C Lead Agency 


28 


AR, CA, CO, DE, FL, GA, HI, IL, IN, KS, KY, LA, MA, MD, ME, 
MI, MN, MO, ND, NJ, NV, OR, PA, SC, VA, VT, WI, WY 


Head Start 


24 


AR, AZ, CA, CO, CT, DE, GA, HI, IA, IL, KS, KY, LA, MA, MD, 
MI, OH, OR, PA, SC, VA, VT, WI, WY 


State Pre-K 


26 


AR, CA, CO, CT, DE, FL, GA, IA, IL, IN, KS, KY, LA, MA, MD, 
ME, MI, NJ, NV, OH, OR, PA, SC, VA, VT, WI 


Early Education 


16 


AR, CA, CO, CT, GA, IA, KS, LA, MA, MD, MI, PA, SC, VA, VT, 
WI 


Other Early Childhood Projects 


18 


AR, AZ, CA, FL, HI, IA, IL, IN, KS, LA, MA, MI, OH, PA, SC, VA, 
VT, WI 


Child Care 


12 


AR, CA, CO, CT, GA, KY, LA, MI, PA, VA, VT, WI 


Part B Indicator 12: Percent of children referred by Part C prior to age 3, who are found eligible for Part B, and who 
have an IEP developed and implemented by their third birthdays. 


Part C Lead Agency 


38 


AL, AR, AZ, CO, CT, DE, FL, GA, HI, IA, IL, IN, KS, KY, LA, 
MA, MD, ME, MI, MN, MO, MT, NC, ND, NJ, NV, OH, OK, OR, 
PA, RI, SC, UT, VA, VT, WA, WI, WY 


Head Start 


11 


AR, CA, HI, KY, LA, NJ, OH, SC, VA, VT, WY 


State Pre-K 


8 


FL, IL, IN, KY, LA, MA, NJ, VT 


Early Education 


5 


CA, IA, LA, MA, MI 


Other Early Childhood Projects 


9 


CA, FL, HI, IN, KS, LA, MI, OH, VA 


Child Care 


3 


CA, MI, VA 



4 
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Funding 



4. SEAs distribute Section 619 flow through funds to the following eligible agencies for preschool 
services: 



Agency/Entity 


n 


States 


Local Education Agencies (LEAs) only 


33 


AL, AZ, CA, CO, CT, DE, FL, GA, HI, IL, IN, KS, KY, LA, MA, MD, 
ME, MN, MO, MT, NC, ND, NJ, NV, NY, OH, OK, RI, UT, VA, VT, 
WA, WI 


State School(s) for the Deaf and Blind 


22 


AL, AZ, CA, CO, FL, GA, HI, IL, IN, LA, MD, MI, MN, MT, ND, NY, 
OH, RI, UT, VA, WA, WI 


Charter school(s) that function as an LEA 


11 


CA, CO, DE, GA, LA, MA, MN, MO, NJ, OH, WI 


LEAs and Education Service Agencies 
(ESAs) 


6 


AR, CO, IL, VA, WI, WY 


Other agencies which function as LEAs or 
ESAs 


4 


AL, OH, VA, WI 


ESAs only 


2 


IA, MI 


State supported agencies 


2 


OR, VA 


SEA and LEA are the same 


1 


HI 



Comments added by states: 

PA — SEA holds mutually agreed upon written arrangements with local entities to provide preschool Early Intervention services. 



5. Unique features of states' preschoo 


l special education funding procedures are: 


Unique Funding Feature 


n 


States 


Child count 


28 


AR, AZ, CA, CO, GA, HI, IA, IL, IN, KY, LA, MA, MD, ME, MI, MN, 
ND, NV, OH, OK, OR, PA, RI, UT, VA, VT, WI, WY 


Weighted formula 


15 


AZ, DE, FL, GA, HI, IA, KY, MA, MI, MN, NC, ND, PA, VA, VT 


Cost reimbursement 


4 


MN, MO, NY, VT 


Contact time 


3 


CO, MI, MN 


Block grants 


2 


MT, VT 


Other 


2 


MO, NJ 



Comments added by states: 

MO — Missouri reimburses programs for 100% of cost which is made up mostly of State General Revenue. 
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6. SEAs use the following primary and contributing funding sources to support the provision of special 
education and related services for preschool children with disabilities: 



Funding source 


Ranking 


Contributing 


Don't Use 


1st 


2nd 


3rd 


Section 619 Funds 


10 


9 


12 


5 




State special education 


6 


5 




7 


6 


State general education 


5 


2 




8 


9 


State funds: preschool special education 


4 


4 


3 


2 


9 


Local/county funds 


4 


2 


5 


10 


5 


State early childhood 


3 






7 


9 


Section 611 (VI - B) funds 


1 


8 


7 


11 


2 


Developmental Disabilities 


1 






4 


12 


Part C funds 




1 




2 


12 


Plead Start 






1 


11 


7 


Medicaid 








19 


2 


Title I 








7 


11 


Title I Disadvantaged 








7 


10 


Private insurance 








2 


14 


Child Care Development Block Grant 








1 


14 



Comments added by states: 

CT — State Funds reflect general and special education - they are not two separate sources of funding. 
UT — LEAs decide if 61 1 will be used to support the special education preschool. 



7. SEAs support preschool programs and activities with Section 611 funds in the following ways: 



Funds Used For 


n 


States 


Accountability and outcomes activities (Including 
Annual Performance Report and State Performance Plan) 


30 


AL, AR, CO, DE, FL, GA, HI, IA, 1L, IN, KS, 
MA, MD, MN, MT, NC, ND, NJ, NV, NY, OH, 
OK, OR, PA, UT, VA, VT, WA, WI, WY 


State-level administration of Section 619 (for monitoring, 
enforcement, and complaint investigation, to establish 
and implement the mediation process, including 
providing or the cost of mediators and support personnel) 


30 


AL, AR, CA, CO, DE, FL, GA, HI, IL, IN, KS, 
MA, MD, MN, MT, NC, ND, NJ, NV, NY, OH, 
OK, OR, PA, UT, VA, VT, WA, WI, WY 


To address TA needs related to APR determination 


19 


AL, AR, CO, GA, HI, IL, IN, MD, ND, NJ, NV, 
OH, OK, OR, PA, UT, VA, VT, WY 


Direct services to preschoolers with disabilities 


18 


AL, AR, DE, GA, HI, IA, IL, IN, KY, MD, MO, 
MT, NJ, OR, PA, VA, WA, WI 


Statewide preschool coordinated services systems 


6 


AL, FL, KS, NY, PA, WY 


LEAs are directed to use a portion of 61 1 funds for 
preschool 


3 


AR, NC, WI 



Comments added by states: 

CT — LEAs may, but are not required to, use 611 funds for preschool. SEA uses some 611 funds to support professional 
development. 



8. SEAs use Section 619 funds to administer Part C: 



Use Funds 


n 


States 


Yes 


4 


AL, MD, MI, MN 


No 


27 


CA, CO, DE, FL, GA, HI, IA, IN, KY, MA, MO, 
MT, NC, ND, NJ, NV, NY, OH, OK, OR, PA, 
UT, VA, VT, WA, WI, WY 



6 



Section 619 Profile, iyth Edition 








9. SEAs use the following percentage of FY 2009 maximum set-aside amount of Section 619 funds for 
administration: 



Percentage 


n 


States 


0% to 4% 


14 


AL, CA, CO, CT, FL, IN, MO, MT, ND, NJ, OH, OR, UT, WA 


5% to 9% 


15 


AR, AZ, DE, GA, IA, IL, KS, KY, MA, MD, MI, OK, PA, RI, WI 


10% to 14% 


3 


HI, VA, WY 


15% to 20% 


5 


MN, NC, NV, NY, VT 



10. SEAs use the following percentages of FY 2009 maximum set-aside amount of Section 619 funds 
for other state level activities: 



Percentage 


n 


States 


0% to 19% 


28 


AL, AR, AZ, CA, CO, CT, FL, GA, HI, IA, IN, KY, MD, MI, MN, MO, MT, ND, NJ, OH, 
OK, OR, PA, RI, UT, WA, WI, WY 


20% to 39% 


3 


IL, KS, MA 


40% to 59% 


1 


NC 


60% to 79% 


1 


VA 


80% to 100% 


4 


DE, NV, NY, VT 



11. SEAs support the following activities with Section 619 set-aside funds: 



Activities 


n 


States 


Activities at state and local levels to meet the state 
established performance goals/targets (APR/SPP) 


32 


AL, AZ, CA, CO, CT, DE, FL, GA, HI, IA, IL, KS, KY, 
MA, MD, MI, MN, NC, ND, NJ, NV, OH, OK, OR, PA, 
RI, UT, VA, VT, WA, WI, WY 


Data collection for APRs 


26 


AL, AZ, CA, DE, FL, GA, HI, IL, KY, MA, MD, MI, MN, 
ND, NJ, NV, OH, OK, OR, PA, RI, UT, VA, VT, WA, WI 


Outcomes and accountability activities including 
development of early childhood standards and 
measurement of change 


24 


AZ, CA, CO, DE, GA, HI, IA, IL, KY, MD, MN, NC, ND, 
NJ, NV, OH, OK, OR, PA, RI, UT, VA, WA, WI 


Monitoring activities including Part B Annual 
Performance Report (APR) 


22 


AL, AR, AZ, DE, GA, HI, MA, MD, MN, NC, NJ, NV, 
OH, OK, OR, PA, RI, UT, VA, VT, WA, WI 


Activities related to a statewide coordinated service 
system for all young children 


18 


AL, CA, CO, FL, HI, IA, IL, KS, MA, MD, MN, NJ, OH, 
OR, VA, VT, WA, WI 


Professional development 


15 


AL, AZ, CA, CT, DE, IA, KY, MA, MD, MN, NC, NV, 
OH, OR, VA 


Direct services 


10 


AL, AR, HI, IN, MO, NJ, OH, OR, PA, VA 


Support services 


6 


AL, MN, OH, OR, PA, VA 


Service coordination and case management 


4 


HI, MN, OR, PA 


Early intervention services (only if state adopts the 
Part C three through five option) 


1 


MD 



Comments added by states: 

OH — Professional development is related to TA, SPP/ APR measures. 



12. SEAs use the following poverty criteria for the determination of the Section 619 flow-through 
formula: 



Criteria 


n 


States 


Number of students participating in the National 
School Lunch Act Program 


27 


AL, AR, AZ, CO, FL, GA, IA, IN, KS, KY, MA, MD, MI, 
MN, MO, ND, NJ, NV, NY, OK, PA, RI, UT, VA, VT, 
WA, WY 


Poverty rate from U.S. Census Bureau 


5 


DE, MT, NC, OH, OR 


Title I 


3 


CT, HI, WI 


State data on children receiving Temporary Assistance 
to Needy Families (TANF) 


2 


CA, IL 



Comments added by states: 

IL — Data on families receiving food stamps and All Kids (health care). 
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13. The following SEAs have established or are in the process of establishing a per-child cost for early 
childhood special education (ECSE) services: 



Per Child Cost 


n 


States 


Have established 


7 


AZ, IA, KY, MO, OR, PA, UT 


In process 


1 


WY 


Not at this time 


28 


AL, AR, CA, CO, CT, DE, FL, GA, HI, 1L, IN, KS, MA, 
MD, MI, MN, MT, ND, NJ, NV, NY, OH, OK, RI, VA, 
VT, WA, WI 



Interagency Coordination 



14. In the following states the age focus of the Part C State Interagency Coordinating Council (SICC) is: 



Age Focus of SICC 


n 


States 


Birth through 2 


28 


AR, AZ, CA, CO, CT, DE, FL, GA, HI, IA, IN, KY, 
MA, MO, MT, ND, NJ, NV, NY, OH, OK, RI, SC, UT, 
VA, VT, WA, WI 


Birth through 5 


10 


AL, IL, KS, MD, MI, MN, NC, OR, PA, WY 



15. SEA representatives on state Part C SICCs include the following positions: 



Position 


n 


States 


Early Childhood Special Education Coordinator 


21 


AR, AZ, CO, CT, GA, HI, IA, MA, MD, MT, NC, NJ, 
NV, RI, SC, UT, VA, VT, WA, WI, WY 


Special Education Director, Assistant/ Associate 
Special Education Director 


10 


DE, FL, IA, KS, MO, NC, ND, OR, SC, VT 


Other: Supervisor of Early Childhood and Family 
Initiatives 


8 


IA, MA, MI, MN, NC, PA, VA, WY 


Other: Monitoring Specialist from State 
Department of Education 


6 


CA, MD, MO, MT, OH, WY 


Assistant Superintendent/Assistant Commissioner 


5 


KY, MD, MI, MO, OK 


Section/Bureau Chief 


5 


IA, MD, MI, NY, PA 


Preschool Director/Assistant Director 


4 


MI, PA, RI, WY 


Superintendent/Commissioner 


4 


AL, IL, KS, SC 


Other: Preschool special education teacher 


2 


NC, WY 



Comments added by states: 

PA — Secretary of Education designee. 
VA — State Homeless Program Director. 



16. States with Preschool Advisory Council and, if so, 1 


Part C representation on it: 


Representation 


n 


States 


State has a preschool advisory council 


9 


AR, AZ, IL, NJ, NV, OH, OR, SC, VT 


Part C is represented on the preschool advisory 
council 


8 


AZ, IL, NJ, NV, OH, OR, SC, VT 



Comments added by states: 

NJ - Early Childhood Council. 

NV — Nevada Early Childhood Advisory Council. 



8 
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17. Local/regional ICCs within states address the following age ranges and are supported by SEAs in the 
following ways: 



Age Focus 


n 


States 


Age focus: B though 2 


16 


AL, CA, GA, IA, IN, KY, MA, MO, ND, NJ, NY, SC, UT, 
VA, VT, WA 


Age focus: B though 5 


10 


AR, KS, MI, MN, NC, OH, OR, PA, WI, WY 


Age focus: Varies within state 


3 


CO, IL, MD 




Types of Support 


n 


States 


Provides TA to ICCs 


22 


AL, IA, IL, KS, KY, MA, MD, MI, MN, MO, NC, ND, NJ, 
NY, OH, OR, PA, SC, VA, VT, WI, WY 


SPR/APR related work (e.g., shared B & C data 
systems, stakeholder involvement, transition) 


19 


CA, IA, IL, IN, KS, MA, MD, MN, MO, NC, NJ, OR, RI, SC, 
UT, VA, VT, WI, WY 


Provides Fiscal/Staff Support 


9 


AL, IA, MA, MI, MN, OR, VA, WI, WY 


Requires Preschool ICCs 


2 


MO, WY 


18. The following SEAs play an active rol 
Families (TANF) block grant plan under tl 


e in developing their state's Temporary Assistance for Needy 
le 1996 Welfare Act: 


Role 


n 


States 


Yes 


9 


IL, KS, KY, MA, NC, OH, WA, WI, WY 


No 


19 


AR, AZ, CA, CO, FL, IA, IN, MD, MI, MN, MO, MT, NJ, 
NY, OK, OR, PA, UT, VA 



19. The following SEAs actively link preschool special education with the State Children’s Health 
Insurance Plan (SCHIP): 



Link 


n 


States 


Yes 


12 


CO, GA, IA, IL, KS, MA, MD, MN, OH, VA, WI, WY 


Yes, and these states have special SCHIP 
provisions for preschool age children and their 
families 


4 


GA, KS, MA, WI 


No 


18 


AR, AZ, CA, FL, IN, KY, MI, MO, MT, NJ, NY, OK, OR, PA, 
RI, UT, VT, WA 
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20. SEAs have interagency agreements with the following state agencies, tribal entities and Head Start: 



Agreement with State Agency/Entity 


n 


States 


Head Start (Federal) 


33 


AL, AR, AZ, CA, CO, CT, DE, FL, HI, IA, 1L, IN, KS, KY, 
MA, MD, MI, MN, MO, NC, ND, NJ, NY, OH, OK, OR, PA, 
UT, VA, VT, WA, WI, WY 


Department of Health 


28 


AL, CA, CO, FL, GA, HI, IA, 1L, IN, KS, KY, MA, MD, MN, 
MT, ND, NJ, NY, OH, OK, OR, PA, RI, UT, VA, VT, WI, WY 


Human/Social Services 


24 


AL, AR, CO, DE, GA, HI, IA, IL, IN, KS, KY, MA, MD, MI, 
MN, MT, ND, NJ, NY, OH, OR, RI, VA, VT 


Developmental Disabilities 


19 


AR, AZ, CA, CO, CT, DE, GA, IL, IN, KY, MI, MT, ND, NJ, 
OR, RI, VT, WI, WY 


Mental Health 


13 


AL, CA, DE, HI, IL, MD, MI, MO, MT, NY, OR, RI, VT 


Health and Human Services 


10 


AZ, GA, IL, KY, MA, MT, NC, OR, RI, VT 


Department of Corrections 


9 


CA, FL, GA, MI, MN, MT, RI, VA, VT 


Rehabilitation Services 


7 


AL, CA, IL, MI, MT, RI, VA 


Department of Public Health and Human 
Services 


6 


CA, DE, MT, NC, OR, VT 


State Operated Programs 


6 


AL, CO, MT, RI, VA, WI 


Tribal Entities 


6 


AZ, CA, MI, OR, WI, WY 


Department of Children/Families/Early 
Education 


4 


AR, DE, MA, VT 


Department of Public Welfare 


3 


OR, PA, VT 


Mental Retardation 


3 


MA, NC, NY 


Department of Health and Welfare 


1 


OR 



Comments added by states: 

AZ — We have a Head Start State MOU with signatures from all state agencies, however we are awaiting tribal signatures. 
VA — Department of Behavioral Health and Developmental Services. 



2 1 . SEAs engage in the following activities with ] 


Head Start: 


Activity 


n 


States 


LEA/ESAs have local interagency agreements 
with Head Start 


36 


AL, AR, AZ, CA, CO, CT, DE, FL, GA, HI, IA, IL, IN, KS, KY, 
MA, MD, MI, MN, MO, MT, NC, ND, NJ, NV, NY, OH, OK, 
OR, RI, UT, VA, VT, WA, WI, WY 


SEA requires LEA/ESAs to keep data on 
number of eligible 3 though 5 year olds 
enrolled in Head Start 


15 


AR, AZ, CO, HI, IL, KY, MA, MD, MI, MT, NJ, NY, OH, OR, 
WI 


Has a Head Start representative on State Part B 
Advisory Panel or Preschool Advisory Council 


12 


AL, AZ, CT, IL, KS, NC, NV, OH, OR, PA, VA, WY 



lO 
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22. SEAs report that their Section 619 Programs are engaged in the following initiatives that support 
comprehensive services for all young children and their families: 



States 


Initiatives That Support Comprehensive Services 


AL 


Through our SPDG grant, we work with Reach Out and Read to involve pediatricians with families and early 
literacy. Collaborate with Head Start, DHR, Office of School Readiness and Title I to support inclusive preschool 
environments. 


AR 


Arkansas Division of Early Care and Early Childhood Education is supporting the SpecialQuest Initiative. The State 
Preschool Special Education Coordinator serves on the State team. There are six local teams on which an EC Special 
Education Local Coordinator serves. We have developed training for the local child care providers in the areas of 
meeting ADA and coordination with their local Early Childhood Special Education Programs provided by the LEA. 


AZ 


Collaboration activities through: Head Start Association meetings and with State Head Start Collaboration Office; 
Early Childhood Development and Health Board/First Things First state organization which is also deemed as the 
Preschool Advisory Council; collaboration with other agencies through professional development activities focusing 
on preschool least restrictive environment options, pre-literacy, screening and evaluation of preschoolers; 
collaborative efforts with Growing in Beauty on the Navajo Reservation; collaboration with Part C and technical 
assistance to LEAs regarding transition to public school; outreach activities with Title I (Title I has assigned a 
specialist to act as a liaison to the early childhood unit with efforts to increase Title I to support inclusive preschool 
opportunities); representation on ICC & other committees as needed. 


CA 


Participate on Head Start Inclusion Workgroup, Interdepartmental collaboration with Department of Developmental 
services, California Preschool Instructional Network providing professional development in Literacy/Language, 
Math, Social Emotional content areas. Part C workgroup. 


CO 


Early Childhood Councils, Rtl preK-12, OSEP State Personnel Development Grant for statewide PBS preK-12. 


CT 


Collaboration through the state's early intervention system; state-funded Pre-K initiative called "school readiness"; 
collaboration with child care; family resource centers; Head Start; collaboration with state child welfare/child 
protection agency; training/TA initiatives with other state partners; collaborative training/conferences with state 
agency partners. 


DE 


Through our state SPDG, we are working with the early care and education community to develop and further 
enhance the early literacy instructional capacity of these programs. The SEA is also working with the state's early 
childhood resource and referral agency to enhance the capacity of the state's early care and education system to be 
inclusive for all children. 


FL 


Florida has funded a state technical assistance system (TATS)for preschool programs for children with disabilities 
through the University of Central Florida; work on an interagency basis with Department of Health (lead agency for 
Part C) and with the DOE/AWI Offices of Early Learning. On the local level, some school districts are involved with 
Early Learning Coalitions, Voluntary Prekindergarten program (VPK) for 4 year olds, and with Head Start. 


HI 


Transition system development focuses on all children and involves multiple agency committees. Planning 
collaboratively with Title I under the requirements of Title I school wide program requirements. 


IA 


The Department of Education is participating in a statewide, collaborative initiative to develop a framework that 
highlights the principles and policy areas for building and sustaining an integrated, comprehensive system uniting the 
early childhood sectors of early learning, family support, special needs/early intervention and health, mental health 
and nutrition. 

http://www.earlychildhoodiowa.org/professionaldevelopment/docs/eci%201egislative%20framework.pdf 


IL 


Collaborative statewide training and TA system and statewide preschool inclusion project; Head Start Collaboration 
grant; collaborative statewide conference. 


IN 


Indiana has established a state level transition team to address issues related to transition for all young children (birth 
to third grade) and their families. State level participants include parent representatives and representatives from 
Head Start, Department of Education, Department of Health, First Steps, Riley Hospital, Indiana Association of 
Child Care Resource and Referral, and the Transition Coordinator. First Steps (Part C) and the Division of 
Exceptional Learners provide financial support through the Unified Training System Family Involvement fund for 
family members of children with disabilities to participate in conferences and training events. 
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States 


Initiatives That Support Comprehensive Services 


KS 


School Readiness, state-funded preschools for 4-year-olds at-risk. Head Start, Early Head Start, Parents as Teachers; 
state/regional Child Care Resource and Referral Agencies; Migrant Family Literacy; support of KECCS plan; 
development of Kansas Preschool Program; collaboration around development of Early Learning Standards for 0-5 
consistent with K-12 standards. 


KY 


KIDS NOW is the Governor's Early Childhood Initiative (HB 706) with a goal that all young children in Kentucky 
are healthy and safe and possess the foundation that will enable school and personal success. Included in the 
initiative: Folic Acid Campaign, Healthy Babies Workgroup, Substance Abuse Treatment Program for Pregnant and 
Post-partum Women, Universal Newborn Hearing Screening, Eye Examinations Prior to School Entry and many 
others. Preschool and primary continue to work in the areas of transition, curriculum alignment and the measurement 
of authentic, appropriate child progress. The Kentucky Early Childhood Standards, The Continuous Assessment 
Guide and the Quality Self Study for Center-Based Programs (Building A Strong Foundation Series) have been 
published and disseminated throughout the state at trainings that include personnel from state-funded preschool 
programs, Head Start, child care, early intervention, and universities. A family friendly edition of the standards has 
been developed and is available to all families of children birth through four years of age in English and Spanish. All 
publications in the Building A Strong Foundation series are available for download on the KDE website. 


MA 


Dept, of Early Education and Care (EEC) oversees most aspects of early childhood, including child care, public 
school preschool. Parent Child Home Program, Head Start state funds, family support programs, and collaborates 
with other programs, such as Community Partnerships for Children, Head Start, and early literacy. 


MD 


Ongoing participation in the Maryland Model for School Readiness (MMSR), which focuses on the coordination and 
establishment of a comprehensive system of services for all young children, birth to 9, and their families. 


MI 


Coordination is done at a local level and may vary in each ISD. 


MN 


ECSE is now part of the Division of Early Learning Services within the MN Department of Education which 
facilitates ongoing coordination with all early childhood programs. Joint professional development activities are a 
major component of those collaborative efforts. 


MO 


Positive Behavior Supports, Response to Intervention, Professional Learning Communities. 


MT 


Our program is engaged in Early Reading First and Early Childhood Partnerships for Professional Development 
(ECPPD)that support comprehensive services for all young children and their families. 


NC 


Preschool Assessment Center Initiative - professional development model with demonstration sites for 
developmentally and culturally appropriate entry level eligibility transdisciplinary assessment for young children. 
Preschool Demonstration Program Initiative - professional development model with demonstration sites for evidence 
based practices in Tier I and II of the pyramid model. 

CSEFEL Initiative - professional development model implementing the PK PBS model. 


ND 


The Section 619 Coordinator is a member of the Head Start Collaboration Office Advisoiy Board. She is also a 
member of the ND School for the Deaf, ND Vision Services/School for the Blind and Deaf/Blind Services Project 
advisory boards. These agencies provide services for ages 0-21. 


NJ 


Joint training on transition was provided through the Department of Health & Social Services (DHSS) early 
intervention system and the Department of Education's Section 619 program. A parent booklet on transition was 
developed jointly. Joint child find materials were developed and disseminated. Joint technical assistance was 
provided with DHSS early intervention specific to autism spectrum disorders. Head Start Agreement is in the process 
of revision. The Section 619 Program collaborates with the Maps for Inclusive Child Care Program. The Section 619 
program provided training on including children with disabilities in thirty districts with a mandate to provide early 
childhood education to all three and four year olds. Additionally, it supported training to districts utilizing the 
CSEFEL model; participated in implementation of State Improvement Grant activities; provided input to state 
preschool . 


NV 


The Early Childhood Special Education Consultant (619) participates on the Early Childhood Advisory Council 
along with the Early Childhood Education Consultant from 
the Department of Education. 


NY 


Section 619 staff works collaboratively with staff of the SEA Office of Early Childhood and Reading Initiatives in a 
number of areas including the revision of the State Board of Regents' Early Childhood Policy, assessment of young 
children, identification of outcome measures, early literacy and inclusion of preschool students with disabilities in the 
state's Universal Pre-Kindergarten program. The SEA also administers the Early Childhood Direction Centers 
(information and referral for children with disabilities, birth to 5). 
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States 


Initiatives That Support Comprehensive Services 


OH 


Under the Governors' initiative, a new Center for Early childhood Development will be in the Dept, of Education by 
consolidating early intervention, preschool and child care for a birth to a five system; Head Start Collaboration Office 
Director co-located in ODE's Office of Early Learning and School Readiness; Head Start Disabilities Agreement; 
support for migrant Head Start program; Ready Schools Initiative based on a core set of readiness indicators (Ohio 
has organized into 5 categories: ready child, ready families, ready schools, ready communities and ready systems); 
BUILD Ohio; Ohio Family and Children First in each county; 16 regional State Support Teams have an early 
childhood coordinator and early language and literacy specialist to provide integrated TA and professional 
development for FAPE in the LRE. 


OK 


Provides technical assistance and trainings to LEAs. 


OR 


We are working with a number of other agencies on developing comprehensive services at the local level for young 
children and their families. Some of these agencies include Head Start, Healthy Start, Commission on Children and 
Families, Adult and Family Services, Even Start, and the Health Department. 


PA 


Part B Preschool program is administered within the Office of Child Development and Early Learning, which has 
oversight of numerous early care and education programs including Part C Early Intervention, Pre-K programs. Head 
Start supplemental family integrated child care. This integration of Programs offers incredible opportunities for 
collaborative initiatives. 


RI 


At the local level, several districts use their Section 619 funds to support these activities. 


UT 


Section 619 is part of the Early Childhood Council that supports those initiatives in Utah. 


VA 


Work closely with the Office of Early Childhood Development that coordinates and facilitates early childhood 
initiatives with Part C, state technical assistance centers, VDOE Early Childhood Programs, community and home 
child care, Head Start, Higher Education, homeless education - to develop state guidelines for preschool curriculum 
related to the child outcomes being developed, the state quality rating system, staff development opportunities for 
supporting inclusive settings for all children, other staff development opportunities based on a statewide survey of 
early childhood needs(behavior and social/emotional development, transition), and an annual state level conference 
for all early childhood educators, families, related service providers to children from birth to kindergarten entrance. 
The Section 619 Coordinator participates in the Virginia SpecialQuest Grant and National Professional Development 
Center on Inclusion Grant as a member of the strategic planning committee and is a member of a professional 
development council to develop a statewide system of comprehensive professional development for all who work 
with children from birth through age 5. 


VT 


Early Learning Standards, Early Literacy, Family Literacy, Title I, Building Bright Futures (state initiative, AHS 
Children's Integrated Services) ACT 62 and new Pre-K rules enacted July 1, 2008 promote partnerships between 
school districts and community-based early childhood programs. 


WA 


Even Start Early Literacy and Title I are located within the SEA. We have started offering a few joint trainings. 


WI 


Discretionary funds are used for Early Childhood Community Councils and committees at the local level. Also, 
regional discretionary grants support professional development activities that facilitate joint planning and training of 
school staff, parents, and other community preschool providers. A number of activities related to the Wisconsin 
Model Early Learning Standards are supported by Section 619 involvement. They include training, planning, and 
implementing the outcome system and supporting local activities. 


WY 


None at this time. 
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23. State Section 619 programs collaborate with the Early Childhood Comprehensive Grant program in 
the following ways: 



States 


SECCS Grant Program Involvement 


AL 


Representation on the Alabama Blueprint for School Readiness (SECCS) committee. 


AR 


Section 619 Coordinator has co-chaired the Education subcommittee for the past six years and is currently a member 
of the Social/Emotional subcommittee. 


AZ 


The Section 619 Program is a collaborating partner in systems building and is housed in the Firth Things First agency 
in Arizona. A policy specialist has been appointed for children with disabilities. This policy specialist participates on 
the state ICC and sits on task forces and workgroups for inclusion and quality for all children. 


CA 


Ongoing collaboration with the Child Development Division. 


CO 


This grant has been used to fund activities and a staff position for our early childhood state systems design work. 


CT 


Not involved. 


DE 


The Section 619 Office has not been actively involved in this initiative. The Delaware Department of Education has 
been involved with the state grant activities, focusing on general health, family and mental health issues of children. 


FL 


The Section 619 Coordinator is aware of their work and is sent email updates of their activities. Florida has an active 
"Expanding Opportunities" work group which includes numerous agencies and the Section 619 Coordinator is an 
active member of this group. 


GA 


We participate on the leadership team. 


HI 


Not involved. 


IA 


The Iowa Department of Education is working with Iowa Department of Public Health on the "Project Thrive" 
initiative to promote healthy child development and to provide policy support to the Iowa's Early Childhood 
Comprehensive Systems (ECCS). 


IL 


Collaboration with state TA system. 


IN 


The 619 Coordinator serves on the Core Partner Steering Committee and participates in developing the strategic 
implementation plan. 


KS 


Member of the Early Learning Coordinating Council, a steering committee for the development and updating of the 
Kansas Early Childhood Comprehensive Systems Plan. Plan can be accessed at 
http://www2.ku.edu/~eccs/keccsgraphic.pdf. 


KY 


The Early Childhood Development Authority is the overarching body for leadership in our state and is administered 
by the Division of Early Childhood Development in the Department of Education. 619 interests and issues are 
presented to the Early Childhood Development Authority by the consultant from our division assigned to the 
Authority. 


MA 


EEC now convenes the MA Early Childhood Comprehensive Systems Project steering committee, which includes the 
Commissioners from each of the participating agencies. In addition, staff from EEC actively participates in 
subcommittee work. 


MI 


Representatives of the Section 619 program participated in the SECCS plan, development, and implementation. 


MN 


Section 619 is only indirectly involved in that members of the early learning services division within the MN Dept, of 
Education serve on the MECCS workgroup. 


MO 


None. 


ND 


The Section 619 Coordinator is a member the Healthy ND Early Childhood Alliance. This is an Early Childhood 
Comprehensive Systems Planning Grant through Health Resources and Services Administration. 


NJ 


The Section 619 coordinator is a member of the SECCS steering committee. 


NV 


The Early Childhood Special Education Consultant (Section 619) participates on the Early Childhood Advisory 
Council along with the Early Childhood Education Consultant from the Department of Education. We are working to 
improve opportunities for collaboration and inclusion opportunities. 
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States 


SECCS Grant Program Involvement 


NY 


Section 619 staff participated on an inter-agency workgroup that was charged with the task of establishing a statewide 
plan for an Early Childhood Comprehensive System to support families and communities to raise children who are 
healthy and ready to learn at school entiy. After finalization of the plan. Section 619 staff will continue to participate 
in the workgroup to implement the activities specified in the plan. In addition to Section 619 staff, SEA staff of the 
Office of Early Childhood and Reading Initiatives are participating in the leadership group that oversees the 
implementation of the state plan. 


OH 


Ongoing communication and dialogue. 


OR 


We participate in joint meetings. 


PA 


The Pennsylvania Department of Health which has oversight for the SECCS is a member of the Pennsylvania State 
ICC, which is a birth-to-five advisory council. 


RI 


An EC staff member serves on several of these committees focusing on the health and well-being of all children. 


UT 


The State Maternal and Child Health Early Childhood Comprehensive System is part of the Early Childhood Council 
in Utah. 


VA 


We are a part of the strategic planning committee, have attended the planning meetings, and completed services 
surveys. 


VT 


Section 619 is involved through the Building Bright Futures State Council and Regional Councils. 


WA 


Our Section 619 program is not involved in this federal grant program. 


WI 


The Wisconsin Early Childhood Collaborating Partners has been redesigned to incorporate the areas of WI Early 
Childhood Comprehensive Systems. We have partnerships in providing regional assistance (Community 
Collaboration Coaches) and a variety of activities related to professional development. 


WY 


No formal collaborations at this time. 
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24. Section 619 Programs collaborate with the Child Care and Development Fund (CCDF) to plan 
activities in their states in the following ways: 



States 


Collaboration with CCDF 


AR 


At this time we do not serve on that team. 


AZ 


The Section 619 Program is asked to annually contribute to the development of the CCDF State Plan and the Quality 
Set Aside. CCDF is a collaborating partner on providing training of the development and utilization of state Early 
Learning Standards in all early childhood settings throughout the state. CCDF participated in development of the 
Early Childhood Quality Program Guidelines Birth through Kindergarten. 


CA 


Ongoing collaborating with the Child Development Division; California Early Learning Quality Improvement and 
Rating System. 


CO 


Extensive systems planning; 2.5 FTE SEA staff jointly funded; multiple conferences and training opportunities 
jointly funded. 


CT 


Working with state Child Care partners to ensure inclusion; CCDF serves on advisory committee for planning and 
delivering the state 0-5 conference; joint training and TA on IDEA, ADA, 504, accommodations; additional subsidies 
for children with disabilities attending state-funded child care. 


DE 


Involved as a representative of State's Early Childhood Leadership Team. Included in the professional development 
planning activities. Included is a specific section addressing professional development of early care and education 
providers to work with young children with disabilities. 


FL 


The majority of activity is assigned to the DOE Office of Early Learning. The Section 619 Coordinator participates 
on the Steering Committee that revised learning standards, developed core competencies for personnel, and is 
currently working on competencies for coaches, mentors, and directors. The Expanding Opportunities workgroup is 
developing targeted competencies for inclusion. 


1L 


Collaborative training and technical assistance. 


IN 


The Section 619 Coordinator has jointly participated with representatives of the Bureau of Child Care Services in 
speaking to a number of groups about their Paths to Quality Initiative. One of the important features of Paths to 
Quality Criteria is use of the Indiana Foundations to the Indiana Academic Standards for Young Children from Birth 
to Age Five in the levels of quality. 


KS 


Flelped in development of 2-tiered system of reimbursement for subsidized child care for children with special needs. 
Worked with interagency group to support requirement for the Kansas Department of Social and Rehabilitation 
Services CCDF State Plan to have Early Learning Standards. This interagency group is made up of Kansas State 
Department of Education and Flealth & Environment, Plead Start/Early Plead Start/Head Start Collaboration Office, 
Kansas DEC, and Kansas AEYC. Rather than individual programs or agencies developing Early Learning Standards 
for 0-5, we all agreed that working together for a common set of standards would be more effective. 


KY 


All early childhood state specialists are involved in initiatives that are components of the KIDS NOW initiative. The 
Building A Strong Foundation series that is utilized in all early childhood settings throughout the state (Standards, 
Assessment and Quality Self Study) were developed through collaboration with early childhood specialists in all 
partnership agencies throughout the state (child care, Head Start, early intervention, state funded preschool, higher 
education, etc.). The family guides for the Kentucky Early Childhood Standards were also developed in collaboration 
with all partners and are available for all families of children birth through four years of age (English and Spanish). 
Professional development opportunities and training occur throughout the state through collaborative planning and 
are supported by our system of early childhood regional training centers and the child care resource and referral 
system. 


MA 


We are tiying to develop a single licensing, reporting and monitoring system. In addition. Section 619-funded staff 
participate in writing the CCDF State Plan. 


MN 


Ensuring inclusion, training and TA, additional subsidies for children with disabilities. Section 619 Coordinator now 
works with our state child care agency to establish a process for the provision of a special needs child care assistance 
rate and as a member on the child care professional development advisory committee. 


MO 


None. 


NC 


We are in discussions with the Division of Child Development now on implementing a cross sector professional 
development model for inclusion via our National Professional Development Inclusion grant process. 


NJ 


Recommendations are provided through the Section 619 program as requested during joint planning meetings. 


NV 


Both participate on the Early Childhood Advisory Council. 
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States 


Collaboration with CCDF 


NY 


The State Education Department and the Office of Children and Family Services are working collaboratively to 
integrate child care programs with preschool special education programs and to coordinate inclusive programs for 
children with disabilities. 


OH 


Early childhood office in Dept of Education is involved in the development of the state plan required in order to 
receive funds, provide professional development funds for the Child Care community working with children with 
disabilities. 


OR 


Participation on the advisory board, work on subcommittee for children with disabilities, work on Oregon Early 
Childhood Foundations. 


PA 


Meet regularly with CCDF program staff to review grades and activities, Section 619 state program staff are 
representatives on advisory committee and Pennsylvania's child care quality rating program. 


RI 


RI Dept, of Ed. and Dept, of Human Services have cooperative agreements in which DHS fiscally supports the 
professional development activities and implementation of the RI Early Learning Standards Project. 


UT 


Child Care is also a part of the Early Childhood Council in Utah. 


VA 


Assist in providing professional development and updating the Milestones of Development, Competencies for Child 
Care Providers, Education Competencies Lattice, and a Quality Rating System for all programs (community, school, 
home care) that serve all children from birth to Kindergarten entrance. 


VT 


Joint funding of training and support services, discussions about technical assistance system for children in public 
pre-K and community based child care. 


WA 


Our Section 619 program is not involved in this program. 


WI 


We work together on common goals through the "Wisconsin Early Childhood Collaborating Partners." See our Web 
site for more information: www.collaboratingpartners.com. We have participated as Expanding Opportunities state. A 
state team attend the NAEYC PDI pre-conference day (NCCIC and other sponsors). We are currently training a cadre 
of CSEFEL trainers and coaches, and piloting the CSEFEL model in a variety of environments during the following 
year. 


WY 


Regional Preschool staff attend joint statewide trainings and participate with the child care agencies at the local 
levels. 



25. SEAs offer the following considerations for children with disabilities in their CCDF programs: 



Consideration 


n 


States 


Enhanced or differential rates paid to providers of children 
with special needs 


21 


CT, DE, FL, IA, IL, IN, KS, MA, MD, MN, MT, 
NJ, NY, OH, OK, OR, UT, VA, VT, WA, WI 


Model demonstration, training TA to providers 


16 


AR, FL, IL, IN, MA, MI, MN, NC, NJ, NY, OH, 
OR, PA, RI, VT, WA 


Special emphasis on children with disabilities including 
policy statements or task forces deployed 


15 


AR, CO, HI, IL, IN, MA, MD, MN, MT, NC, NJ, 
NY, OH, OR, VT 


Priority for children with special needs in child care 
subsidies 


14 


AZ, CO, FL, HI, IA, IL, IN, KY, MA, NC, NY, OH, 
OR, VT 


Extension of age of eligibility for children with special needs 


10 


FL, HI, IA, IL, IN, MA, MN, NY, OH, OR 


In-home care an option for health or other special needs 


10 


IA, IL, KY, MA, MN, NY, OH, OR, PA, VT 


Income requirements adjusted for families with children with 
documented needs 


5 


HI, MA, NC, OR, VT 


Incentives other than per-child rate 


3 


DE, MA, PA 
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26. SEAs collaborate on training and TA activities with the following early childhood agencies: 



State 


Child Care Lead 
Agency 


General Early 
Childhood Agency 


Head Start 


Health/ Public 
Health 


PartC 


AL 






Yes 




Yes 


AR 


Yes 


No 


Yes 


No 


Yes 


AZ 


Yes 




Yes 




Yes 


CA 


Yes 


Yes 


Yes 


No 


Yes 


CO 


Yes 








Yes 


CT 


Yes 


Yes 


Yes 


Yes 


Yes 


DE 






Yes 




Yes 


FL 




Yes 


Yes 


No 


Yes 


GA 


Yes 


Yes 


Yes 




Yes 


HI 


Unknown 


Yes 


Yes 


Unknown 


Yes 


IA 


Yes 


Yes 


Yes 


Yes 


Yes 


IL 


Yes 


Yes 


Yes 


Yes 


Yes 


IN 










Yes 


KS 


Yes 




Yes 




Yes 


KY 






Yes 




Yes 


MA 


Yes 


Yes 


Yes 


Yes 


Yes 


MD 


Yes 


Yes 


Yes 


Yes 


Yes 


MI 






Yes 




Yes 


MN 




Yes 


Yes 




Yes 


MO 


No 


No 


No 


No 


Yes 


MT 


Unknown 


Unknown 


Unknown 


Unknown 


Yes 


NC 


No 


Yes 


Yes 


No 


Yes 


ND 






Yes 




Yes 


NJ 




Yes 


Yes 




Yes 


NY 


No 


No 


No 


No 


No 


OH 


Yes 


Yes 


Yes 


Yes 


Yes 


OK 


Yes 




Yes 




Yes 


OR 


Yes 


Yes 


Yes 


Yes 


Yes 


PA 


Yes 


Yes 


Yes 


Yes 


Yes 


RI 


Yes 


Unknown 


Yes 


Yes 


Yes 


UT 










Yes 


VA 


Yes 


Yes 


Yes 


Yes 


Yes 


VT 


Yes 


Yes 


Yes 


Yes 


Yes 


WA 


No 


No 


No 


No 


Yes 


WI 


Yes 


Yes 


Yes 


Yes 


Yes 


WY 


No 


No 


Yes 


No 


Yes 


Comments added 1 


by states: 



OH — Health Dept, is responsible for Part C and early intervention for at risk infants and toddlers. SpecialQuest regional teams 
comprised of education, child care, Head Start and parents to provide professional development. 
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27. SEAs provided/supported training opportunities at the local level for personnel in LEAs and other 
community-based settings for the purpose of supporting the continuation and/or expansion of 
community-based inclusive settings in the following ways: 



States 


Local-level Training for Community-based Settings 


AL 


The SEA collaborates with Part C in supporting the El/Preschool Conference which is held annually for LEA, El, 
parents and others working with birth-5. The SEA sponsors an annual Mega conference for LEAS providing 
services to children birth-21. Local training is provided upon request or as needed. 


AR 


We are the first state to implement "Special Quest" with other funds than through the SpecialQuest Grant. 


CA 


Local training and technical assistance is provided through contract work, through designated visitation sites, local 
state-trained trainers, assessment professional development, TA on how to set up inclusive settings. 


CO 


Preschool Inclusion Practices onsite training/TA, online training of inclusive practices curriculum. 


CT 


List is not all-inclusive: intensive on-site professional development on (1) Pre-K Rtl (Recognition and Response) 
and (2) PBS initiative on building on-site EC behavioral teams; professional development on LRE, inclusion, 
serving children with ASD in inclusive settings; using coaching models and embedding instruction into EC 
program; state project on supporting NAEYC accreditation with training and TA. 


DE 


The SEA provides professional development opportunities for LEA staff annually on providing services in inclusive 
settings. The SEA also contributes funding to the statewide early education professional development system which 
includes training opportunities for community practitioners on working with young children with disabilities. 


FL 


Regional facilitators in a discretionary project (TATS) funded by the SEA provides training and support at the local 
level for personnel in LEAs and community-based settings regarding inclusionary practices. 


GA 


GA Dept, of Education is a collaborative partner with GA Dept, of Early Care and Learning NCPDI grant, as well 
as SpecialQuest. 


HI 


Collaborative discussion and training opportunities are supported by the SEA, LEAs, and partner agencies with 
emphasis on maintaining efficient classroom teams and implementing best practices. 


IA 


The Dept, of Ed.'s state-level meetings during 2009-2010 with the regional AEA EC Leadership Network focused 
on building the capacity to support the implementation of effective instruction and child assessment in preschools 
operated by districts and community partners. The outcomes focused on: 

—Enhancing the alignment of curriculum content, classroom instruction, child assessment and systematic problem- 
solving; 

—Identifying children’s strengths and areas of concern; and 
—Implementing effective instruction in preschool classrooms. 


IL 


Training through the statewide ECSE training/TA system and mentoring/coaching support through the statewide 
inclusion initiative. Training through the State funded prekindergarten T/TA project. 


IN 


None provided. 


KY 


Five regional training centers offer fall and spring collaborative conferences to all early childhood providers. 
Regional Early Childhood Councils also provide trainings open to early childhood providers (public and private) in 
their areas. 


MA 


Communities of Practice in 2009/2010 focused on transitions, Response to Intervention in preschool. Autism and 
Behavioral Health conference series; TA meetings on topics of interest for early childhood professionals from 
across settings 2008/2009 included - models of inclusive preschools; transition from Part C; Indicator 6 training 
with LEA data folks and early childhood folks who'll work with community providers and parents; Indicator 12 
training with Part C and LEA staff; Indicator 7 training with 130 LEAs submitting baseline data, and 65 LEAs 
submitting progress data; meeting with individual districts and El programs to improve their transition data. 


MD 


For the 2009-2010 school year, Maryland continued funding for regional technical assistance centers to conduct 
professional development activities for local school system and community-based program staff to expand and 
strengthen local LRE continuums. 


MN 


Minnesota was a participant in the National Individualizing Preschool Inclusion Project. Although the federal 
project has ended, the Minnesota Department of Education has utilized SPDG hinds to continue dissemination of 
the practices that were part of that project. In addition, MN participates as one of four states in the first cohort of 
NPDCI states. The state is using Part C ARRA funds and 619 discretionary dollars to create a regionalized system 
of professional development which will build capacity for inclusion. 


MO 


We offer binding from the State level for professional development at the local level. 
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States 


Local-level Training for Community-based Settings 


MT 


Montana's comprehensive system of professional development has an ad hoc committee that focuses on early 
childhood concerns, the Early Childhood Partnership for Professional Development. This group consists of 
representatives from each of Montana's vast regions, who in turn, represent early childhood partners in Montana's 
communities. These local and regional units identify professional development needs and satisfy those needs with 
their resources or through collaborations with state-level partners. Continuation and/or expansion of community- 
based inclusive settings is one of many areas of activity that several local/regional groups addressed. 


NC 


We have a large contract with Partnership for Inclusion which trains providers in all settings on differing topics on 
inclusion. 


NJ 


The SEA provides annual regional trainings promoting inclusion in both LEA programs and community settings. 
Emphasis placed on positive behavioral supports. 


OH 


Ohio received a SpecialQuest grant to assist with professional development coordination across state agencies, 
including the Head Start Collaboration Office. The Office of Early Learning and School Readiness provides a wide 
range of free professional development opportunities; participants can pay for college credit for many of the options 
and some options are provided regionally by college faculty. A full listing of professional development 
opportunities -including a directory of PD and our joint conference with OAEYC- is available at 
http://www. ode. state, oh. us/GD/Templates/Pages/ODE/ODEPrimary.aspx?Page=2&TopicID=463&TopicRelationI 
D=1231. LEAs may work with regional state support teams to develop professional development plans and access 
other resources. 


OR 


Collaborative inclusion training/meetings. Positive Behavior support training/meetings 


PA 


Provided: onsite TA for lower performing identified programs; inclusion grants awarded to increase children 
supported in typical early childhood settings; target corrective plans for lower participating programs. OCDEL 
sought and was awarded two federal grants to increase inclusive opportunities. 


RI 


The SEA began this year to provide on-site technical assistance for one year to both community-based Early 
Childhood Education programs and LEAs to support the development of high quality standards-based settings 
prepared to support the inclusion of children with disabilities. Currently, there is funding to support 5 cohorts 
through the SEA's SIG. Additionally, the SEA initiated a Pre-K Demonstration program using a diverse delivery 
model (Head Start, community based settings, etc.) that receives supported training opportunities and technical 
assistance supportive of inclusion. 


UT 


If requested, professional development is provided. Utah has also developed an LRE Manual to assist with this 
professional development. 


VA 


Virginia DOE Training and Technical Assistance Centers (TTAC) have local trainings for their regions through out 
the school year. Topics include systems change process, developing IEPs that are functional in inclusive settings, 
social-emotional skill development and engagement of all children with their peers, and curriculum and the state 
foundation blocks. Introduction to and how to use the SpecialQuest materials sessions have been held regionally and 
through a webinar. Training sessions are being developed to be posted on the web for all of these topics, too. A state 
conference is help annually on inclusion for practitioners, families, and administration. The state initiative for 
inclusion (IPOP) that provides LEA support, professional development, and time for statewide networking and 
support is in its 5th year. Materials for teachers and community organizations, research supported articles, dollars to 
attend conferences and for substitutes, and covering the cost for additional professional development (state 
meetings, guest lecturers) are provided. Resource materials for all of the above topics are also posted on 
ttaconline.org under Early Childhood. 


VT 


ACT 62 Pre-K rules were enacted July 1, 2008. Multiple training opportunities are available to LEA's and their 
community child care partners supporting implementation of the rules. Trainings include partnership development 
between schools and community based child care programs; child progress data collection; Work Sampling or 
Creative Curriculum assessment measure trainings; Universal Design, etc. 


WA 


We have a state needs project grant with our state's education association for young children. Trainings provided 
through the grant specifically target inclusion in community preschool and child care settings. 


WI 


Preschool Options training, TA, mini-grants to communities, demonstration communities, and specific consultation 
is provided through statewide discretionary grant projects. 


WY 


SpecialQuest training, joint training with Head Start and TANF programs and Social/Emotional trainings. 
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28. SEAs have the following certification/licensure requirements for preschool special education staff 
who work with young children with disabilities: 



State 


ECSE 

Certification 


General Early 
Childhood 
Certification 
(incl. Special Ed. 
Requirements) 


General Early 
Childhood 
Certification (no 
Special Ed. 
requirement) 


General Early 
Childhood 
Certification + 
Preschool Add- 
on/ Endorsement 


Special Ed. + 
Preschool Special 
Ed. Add-on/ 
Endorsement 


Special Ed. 
Certification 


AL 


Birth to Grade 3 










Birth to 21 


AR 








3 to 8 


3 to 8 




CA 


Birth to 5 










Birth to 5 


CO 


Birth to 5 






Birth to 5 






CT 


Other 










Other 


DE 


Birth to 8 








Birth to 7 




FL 






Birth to 5 


3 to 8 


Birth to 5 


3 to 21 


GA 








Birth to K 


Birth to K 


3 to 21 


HI 












3 to 5 


IA 




Birth to Grade 3 




Birth to 6 






IL 








Birth to 5 


Birth to 5 




IN 












3 to 5 


KS 




Birth to Grade 3 










KY 




Birth to K 










MA 




3 to 7 








3 to 21 


MD 










Birth to 8 




MI 












Birth to 21 


MN 


Birth to 7 










Birth to K 


MO 


3 to 5 












MT 












3 to 21 


NC 








Birth to 5 


Birth to 5 




ND 














NJ 






3 to 5 






3 to 21 


NV 


Birth to K 




Birth to K 


Birth to K 


Birth to 7 


Birth to 7 


NY 














OH 


3 to 5 






3 to 5 


3 to 5 


5 to 21 


OK 












3 to 21 


OR 


Birth to 5 






Birth to 5 


Birth to 5 


5 to 21 


PA 








Birth to 8 


Birth to 8 




RI 




Birth to 8 










UT 












Birth to 5 


VA 










Birth to K 




VT 


Birth to 6 












WA 


Birth to Grade 3 


Birth to Grade 3 


Birth to Grade 3 


Birth to Grade 3 


Other 


Other 


WI 












Birth to 8 


WY 


Birth to Grade 3 


3 to 8 






Birth to Grade 3 


3 to 8 



Comments added by states: 

CT — Special education certification = comprehensive special education pre-k through 21 . ECSE certification = comprehensive 
general and special education 3-5 and regular education K-3rd grade. 

KY — Kentucky has an interdisciplinary early childhood education certificate. 

MN — Special education certification is specific to some disabilities such as Teachers of the Vision Impaired or Teachers of the Deaf 
or Hard of Hearing. 

NC — We also have a Birth-Kindergarten license which is half special and half regular education. 

ND — Certificate in elementary or kindergarten education with a Special Education credential (usually Master Level) in Early 
Childhood Special Education ages 3-6 

OR — Oregon's general Early Childhood Certification only includes a preschool special education endorsement add-on. There are 
two options in Oregon, EI/ECSE Specialist Authorization or licensure through our state school licensure program. 

WA — We have two special education endorsements, birth to grade three and kindergarten through twelfth grade. 



Section 619 Profile, 17th Edition 



21 






29. SEAs' support for the use of paraprofessionals in early childhood/ECSE includes: 



Support 


n 


States 








Define personnel standards for 


29 


AL, AR, CO, CT, DE, GA, HI, IA, IL, KS, KY, MA, MD, MI, MN, MO, 


paraprofessionals 




MT, NC, ND, NY, OH, OK, OR, PA, RI, UT, VT, WA, WI 


Provide training to administrators 


24 


AL, AR, CO, CT, HI, IA, IL, IN, KS, KY, MA, MN, MT, NC, ND, NJ, NV, 
OK, OR, PA, RI, VA, VT, WI 


Require training for paraprofessionals on these topics: 


Developmentally appropriate practice 


4 


AR, IN, NC, WA 


Child development 


3 


AR, NC, WA 


Curriculum modifications 


3 


AR, IN, WA 


IDEA 


3 


AR, IN, WA 


Behavioral supports 


2 


AR, WA 


Confidentiality 


2 


AR, WA 


Engaging families 


1 


AR 


Adaptive equipment 


0 




Specific disabilities 


0 




Provide training programs that enable paraprofessionals to move up a career ladder toward: 


Speech therapy assistant 


4 


AR, CA, NC, VT 


Occupational therapy assistant 


2 


CA, NC 


Physical therapy assistant 


2 


CA, NC 



Comments added by states: 

CA — LEAs train paraprofessionals. 

VT — SEA supports professional development for paraprofessionals through TA work with individual districts as well as 
conducting statewide training at the annual conference. 
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Transition 



30. SEAs allow Section 619 fund 


is to provide FAPE to children before their third birthday: 


Allow 


n 


States 


Yes 


23 


AL, AZ, CO, CT, DE, FL, GA, IL, IN, KS, LA, MA, MI, MN, ND, NJ, 
NM, NY, OH, RI, VA, WA, WI 


No 


14 


AR, CA, IA, KY, MD, MO, MT, NV, OK, OR, PA, UT, VT, WY 



Comments added by states: 

CT — LEAs may provide FAPE to 2-year-olds who will turn 3 in a school year. 



31. The following states have a policy that allows for the use of Part C funds, to provide FAPE, for 
children past their third birthday: 



Policy 


n 


States 


Yes 


9 


DE, KS, LA, MD, MI, MN, MO, NY, WI 


No 


28 


AL, AR, AZ, CA, CO, CT, FL, GA, HI, IA, IL, IN, KY, MA, MT, ND, NJ, 
NM, OH, OK, OR, PA RI, UT, VA, VT, WA, WY 



Comments added by states: 

MN — For children who turn 3 prior to September 1. 



32. States have developed agreements for transition from preschool to kindergarten/first grade: 



Agreement 


n 


States 


Yes 


7 


AR, CA, KY, NV, PA, VT, WY 


No 


27 


AL, AZ, CO, CT, DE, FL, GA, HI, IL, IN, KS, LA, MA, MD, MI, MN, 
MO, MT, ND, NJ, OH, OK, OR, RI, UT, VA, WA 


Comments added by states: 

HI - We have STEPS Guidelines & 
OR — We have a birth to 5 seamless 

33. Status of states’ data collectic 
data for Part C and Part B Annua 


teams, but no official written agreements, 
system. 

in systems between Part C and Part B to aid in transition and to provide 
l Performance Reports is as follows: 


Status 


n 


States 


In place, data used in C and B APRs 


18 


CT, FL, GA, IA, IL, IN, KS, MD, MI, MN, MO, NM, OK, OR, PA, UT, 
WI, WY 


Part C and Part B data systems use the 
same unique identifier to track 
individual children. 


1 


VT 


Being developed 


10 


AR, CA, CO, KY, NC, ND, OH, RI, VA, WA 


Not currently working on 


2 


AZ, DE 



Comments added by states: 

HI — Part C and Part B collaborate and compare data, but do not have one common data system. 

OH — Ohio has statutory language for Part C to use the same identifier as Part B. The state is currently finalizing a memorandum of 
understanding on sharing data to track children from one system to the next. Part C will be moving to education in the 
future. 
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Accreditation and Monitoring 



34. States support program accreditation in the fo 



lowing manner: 



State 


ECERS 


NAEYC 


Other 


Process 


Comments 


AR 


Yes 


Yes 




Yes 




AZ 




Yes 


Yes 






CA 






Considering 


Considering 




CO 


Yes 


Yes 




Yes 


All voluntary 


CT 


Yes 


Yes 








DE 


Yes 






Yes 




FL 


Comment 








ECERS-The SEA supports a technical support 
system (TATS) that includes staff trained in 
ECERS. These systems are utilized for the 
quality approval of early childhood programs 
by the Division of Early Care and Early 
Childhood Education. 


GA 


Yes 


Yes 




Considering 




HI 


No 


No 


No 


No 




IA 


Comment 


Yes 


Yes 


Comment 


ECERS and QRS is supported by the Dept, of 
Human Services. Dept, of Education supports 
the implementation of the Iowa Quality 
Preschool Program Standards. 


IL 


Yes 


Yes 




Yes 




IN 


Yes 










KY 


Yes 


Yes 




Yes 




MA 


Yes 


Yes 




Yes 




MD 




Yes 




Yes 




MN 








Yes 


MN is currently piloting a QRIS system. 


MO 


No 


No 


No 


No 




MT 








Yes 




NC 


Yes 


Yes 




Yes 




ND 






Yes 






NJ 


Yes 


Yes 








NV 


No 


No 


No 


No 


Programs adhere to the standards but 619 funds 
are not currently used to support this effort. 


OH 


Comment 


No 




Comment 


Ohio has statutory language to create a new 
Center for EC Development within the Dept, of 
Education. Currently child care uses the 
ECERS and the QRS system is being revised. 


OR 


No 


No 


No 


No 




PA 


Yes 


Yes 




Yes 




RI 


Yes 








RI does not uniformly support any of the 
accreditation processes. However, many of the 
districts seek accreditation through one of the 
above. Additionally RI supports districts with 
ECERS through technical assistance requests. 


VA 


Yes 


Yes 


Yes 


Yes 


Use all of the above for the QRIS system. 
Participation is voluntary. 


VT 


Yes 


Yes 




Yes 


VT has developed and implemented the Step 
Ahead Recognition System (STARS). 


WI 




Yes 




Considering 




WY 


No 


Yes 


No 


No 
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35. SEAs conduct or are planning to conduct preschool monitoring collaboratively with other 



agencyl 


^ies) in the following ways: 


States 


Collaborative monitoring of preschool programs 


AR 


We have developed a monitoring system for the Developmental Disabilities Services Programs for 3-5 year olds 
and we do provide the General Supervision of these programs to ensure compliance with Early Childhood Special 
Education under IDEA. 


AZ 


Monitoring collaboration with Part C has proven successful. An alert system has been put in place so that service 
coordinators, LEAs and monitoring staff for each agency may contact their respective state offices to report issues 
that may be identified during the monitoring process. The SEA and Part C state offices work collaboratively to 
assist with resolving issues in order to assist in timely transitions from Part C to Part B services. 


CT 


Monitoring with Part C on Part B and Section 619 transition requirements - general supervision for FAPE by 3 and 
SPP/APR indicator #12. 


FL 


The SEA is working with Part C to build a process to monitor transition (Part C to Part B) data as well as to 
monitor child outcomes data. 


GA 


N/A. 


KS 


We have no plans to do this. 


KY 


Preschool programs are included in the collaborative model of monitoring that's in place as part of the Exceptional 
Children process for local district monitoring. Preschool program specific monitoring under development and 
piloting. 


MA 


EEC participates in the SEA's monitoring efforts. 


MD 


We have established joint monitoring procedures with Part C around Transition at age 3. 


MO 


None. 


NC 


Our preschool exceptional children consultants work collaborative with the exceptional children monitors to 
conduct on-site TA and monitoring activities. The preschool consultants are housed within the Office of Early 
Learning while the monitors are housed within the Exceptional Children Division of the Department of Public 
Instruction. 


NJ 


The Office of Special Education (Section 619-Preschool Staff) work collaboratively with the Office of Early 
Childhood as validators in the Self Assessment Validation System developed for districts providing early 
childhood programs. 


NY 


Municipalities participate or comment on reviews of preschool special education programs as in NY municipalities 
pay for part of the cost of preschool special education. 


OH 


Internal agency collaboration with the Office for Exceptional Children (school-age population) for monitoring and 
with the Office for Federal Programs coordinating the Comprehensive Continuous Improvement Planning. Joint 
technical assistance/monitoring of complaints regarding transition with the Ohio Dept, of Health (Part C). 


OR 


Part C and Section 619 are monitored together. 


PA 


Not applicable at this time. 


RI 


This is done in conjunction with RI's School Support System (state monitoring process). 


UT 


Done in collaboration with Part B special education monitoring but not with other agencies. 


VT 


Done in collaboration with general Part B special education monitoring. 


WA 


Preschool monitoring is part of our General Supervision. The same section that monitors school-age programs also 
monitors preschool. 


WY 


The Wyoming Developmental Disabilities Division (DDD) performs the monitoring of the Developmental 
Preschools with collaboration with the Wyoming Department of Education. Full monitoring reports are shared with 
the Department of Education and the ICC focus group monitoring reports are shared with the State Early 
Intervention Council (EIC) for them to report back to the governor. 
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Use of lEPs and IFSPs 

36. SEAs have developed, or are developing, preschool specific policies and strategies to enhance the 



involvement of parents in their child’s ] 


IEP (or 1 


FSP if used): 


Policy/Strategy 


n 


States 


Have developed 


20 


AR, AZ, CO, CT, GA, HI, 1L, LA, MA, MN, MT, ND, NY, OH, 
OR, PA, RI, UT, VT, WI 


Under development 


3 


CA, IN, WY 


37. SEAs use, or are considering using, IFSPs 1 


'or preschool services: 


IFSP Use 


n 


States 


Allow local discretion in using IFSPs 


10 


CO, FL, GA, HI, IL, KS, MA, NC, RI, VA 


Are collecting data for future decision 
making 


1 


LA 


Use IFSPs as a result of statewide policy for 
all preschool services 


1 


OR 


Use Interagency Plan for ages 3-21 


1 


MN 



Comments added by states: 

CA — Do not plan to use IFSP in preschool. 

LA — Information from the IFSP should be considered when developing the IEP. 

PA — In Pennsylvania, there is one plan document used for both the IFSP and the IEP that is revised when the child transitions to 
preschool from Early Intervention. 

Family-Centered Services 



38. SEAs work with the Parent Training and Information Center(s) (PTIs) in their state in the following 
ways: 



Activity 


n 


States 


Special projects 


34 


AL, AR, AZ, CA, CO, CT, DE, FL, GA, HI, IA, IL, IN, KS, KY, 
MA, MI, MN, MO, MT, NC, ND, NV, NY, OH, OK, OR, RI, UT, 
VA, VT, WA, WI, WY 


Provision of technical assistance 


32 


AL, AR, AZ, CO, CT, DE, FL, GA, HI, IL, IN, KS, MA, MI, MN, 
MO, MT, NC, ND, NJ, NV, OH, OK, OR, PA, RI, UT, VA, VT, 
WA, WI, WY 


Shared resources 


26 


AR, AZ, CO, DE, GA, HI, IA, IL, IN, KS, KY, MI, MN, MO, NC, 
ND, NJ, NV, OH, OR, PA, RI, UT, VA, VT, WI 


Joint conferences 


24 


AL, AR, AZ, CO, CT, DE, GA, HI, IA, IL, IN, KS, KY, MN, ND, 
NV, OH, OK, OR, RI, UT, VA, VT, WI 


Other 


14 


CO, CT, HI, IL, KS, MI, MO, MT, NV, OH, OK, UT, VT, WI 



39. SEAs support the provision of service coordination/case management to Section 619-eligible 
children, 3 through 5 years of age, in the following ways: 



SEA Support 


n States 




State regulation or policy regarding service 
coordination 


12 


AZ, CA, HI, MA, MN, ND, NV, OR, PA, UT, VT, WY 


Training/technical assistance regarding service coordination 


For LEAs 


24 


AL, AR, AZ, CA, CO, HI, IN, KS, MA, MI, MN, MT, ND, NV, 
OH, OR, PA, RI, UT, VA, VT, WA, WI, WY 


For family members 


4 


AR, MN, NV, VT 


For community partners 


3 


MN, NV, VT 


Funding for service coordination using the following sources 


Federal Section 619 Funds 


4 


AZ, MN, OR, VT 


State Special Education Funds 


4 


HI, OR, PA, VT 


Federal Part B Funds 


3 


AZ, OR, VT 


Medicaid 


2 


OR, VA 


Local Funds 


1 


VA 


State General Education Funds 


0 
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Standards and Outcomes Measures 

40. The following states have early learning standards/guidelines (ELS/G) that apply: 



ELS/G 


n 


States 


State’s unified cross-agency ELS/G applies 
to all children Age 3 through 5 


14 


AR, AZ, CT, IL, IN, MA, MI, MN, NC, NJ, NV, RI, UT, VT 


State’s unified cross-agency ELS/G applies 
to all children Birth through 5 


11 


CA, DE, FL, KS, KY, LA, OR, PA, VT, WA, WI 


State does not have cross-agency ELS/G 


4 


CO, MO, OH, VA 


State’s unified cross-agency ELS/G applies 
to all children Birth through two 


3 


AR, MN, NC 



Comments added by states: 

AZ — https://www.ade.az.gov/earlychildlwod/downIoads/EarIyLearningStandards.pdf- ODE funded programs. Content standards 
are part of the QRS system for child care. 

DE — http://www.doe.kl2.de.us/infosuites/students _family/earlychildhood/preschool.shtml and 

http://www.doe.kl2.de.us/infosuites/students Jamily /ear jychildhood/def ciult. shtml 

FL — Birth to 5: http://www.flbt5.com/ and for voluntary prekindergarten for 4 year olds: 

http://www.fldoe.org/earlyIearning/perforrn.asp 
GA — http://decal.ga.gov/documents/attachments/Content_Standards_Full.pdf and 

http://decal.ga.gov/docurnents/attachments/GELSComplete608.pdf 
HI — Cross-agency preschool standards apply to children age 4. 

IL — http://www. isbe. net/early chi/pdf/early _learning_standards.pdf 

IN — http://www. doe. in.gov/primetime/foundations.htrnl 

KS — http://www.ksde.org/Default. aspx?tabid=3321 

ND — http://www. nd.gov/dhs/info/pubs/docs/cfs/2009-08-earlylearning-birth-3.pdf 

NJ — http://www.nj.gov/education/ece/code/expectations/ 

NV — http://www.doe.nv.gov/Standards/Pre-K/prekcont.htrn - Our PK Standards are currently in the process of being 

updated. 

MA — Early Childhood Curriculum & Assessment documents are available from 

http ://www. mass. gov/?pageID=eoesubtopic&L=4&L0=Horne&Ll=Early+Education+and+Care&L2=Research%2c+Pl 
anning+%o26+Publications&L3=Early+Childhood+Curriculum+%26+Assessrnent&sid=EeoeMI and 
http://www.rnichigan.gov/docurnents/Early_Childhood_Standards_of_Quality_l 60470_7.PDF 
MN - http://www.education.state.mn.us/mdeprod/groups/EarlyLeaming/documents/Publication/009530.pdf 

OH — Current content standards and program guidelines: 

http: //education. ohio.gov/GD/Templates/Pages/ODE/ODEPrimary.aspx?page=2&TopicRelationlD=463 are required for 
PA - http://www.pakeys.org/pages/get.aspx?page=Career_Standards 

VA — Preschool Foundation Blocks are at 

http://www.doe.virginia.gov/instruction/earjy_childhood/preschool_initiative/foundationblocks.pdf and Milestones of 
Early Development are available from http://www.dss.virginia.gov/farnily/cc/professionals_resources.cgi 
VT — http://education.verrnont.gov/new/pdfdoc/pgrn_earjyed/pubs/vels_03.pdf - We are working on interagency Birth to 3 early 

learning guidelines. Hopefully they will be available by spring 2011. 

WA — http://www.del.wa.gov/publications/developrnent/docs/BenchmarksColor.pdf 

WI — http:/fwww. collaboratingpartners. com/EarlyLS. htm 
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41. Status of SEA evaluation of the outcomes of early childhood programs supported with Section 619 
funds, outside of APR requirements: 



Status 


n 


States 


Program Outcomes 


Have program performance goals and outcomes 


6 


AZ, IA, LA, NC, OH, PA 


Efficacy/outcome/longitudinal study for program 
performance goals is planned/underway 


2 


OH, RI 


Program outcome data is available 


7 


CA, IA, LA, OH, PA, RI, WY 


Child Outcomes 


Have child performance goals and outcomes 


11 


AZ, CO, IL, IN, LA, MN, MT, NC, OH, RI, WA 


Efficacy/outcome/longitudinal study for child 
performance goals is planned/underway 


6 


AZ, CO, GA, IN, MN, RI 


Child outcome data is available 


18 


AZ, CA, CO, CT, DE, FL, IL, IN, MT, ND, OH, PA, RI, VA, 
VT, WA, WI, WY 



Comments added by states: 

AR — Our data system is supported with other funds. 

LA — ECERS is used for program evaluation. Child performance goals are in IEP. 

OH — Program guidelines are required and include compliance and performance measures. Child outcomes are for ECSE at this 
point. Research conducted regarding child assessments and external ELLCO evaluations. 

OR — All of our outcomes are tied to APR requirements. 



Pre-Kindergarten Programs 



42. States have the following general education pre-kindergarten programs: 



Program 


n 


States 


State Funded Pre-K for At Risk 


30 


AL, AR, CA, CO, CT, DE, FL, GA, IA, IL, KS, KY, LA, MA, 
MI, MN, MO, NC, NI, NM, NV, NY, OH, OK, OR, PA, RI, 
VA, VT, WI 


Title 1 Pre-K 


30 


AL, AR, AZ, CO, CT, DE, FL, GA, IA, IL, IN, KS, LA, MA, 
MI, MN, MO, NC, ND, NI, NV, OH, OR, RI, UT, VA, VT, 
WA, WI, WY 


Locally Funded Pre-K 


26 


AR, AZ, CA, CO, CT, DE, IA, IL, IN, KS, LA, MA, MI, MN, 
MO, MT, NC, NI, NY, OH, OR, RI, VA, VT, WI, WY 


State Head Start 


25 


AL, AR, AZ, CA, CT, GA, IL, KS, LA, MA, MI, MN, MO, 
NC, NI, NM, NV, NY, OR, PA, RI, VA, VT, WA, WI 


Pre-K Early Reading 


18 


CA, CO, GA, HI, IL, IN, KS, LA, MI, MN, MT, NY, OR, UT, 
VA, VT, WA, WI 
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Initiatives for Special Populations 



43. SEAs indicated success in special initiatives for early childhood special needs/populations and 
provided brief descriptions of selected initiatives: 



Initiative for 


n 


States 


Challenging behavior 


17 


CA, CO, CT, FL, IA, IL, MA, MN, NC, ND, NJ, OK, OR, PA, UT, VA, VT 


Autism 


14 


CA, CO, CT, IA, IL, LA, MA, ND, NJ, OK, RI, VA, VT, WA 


Mental health needs 


6 


MA, MN, OR, PA, VA, VT 


Assistive technology 


5 


CA, FL, LA, PA, WA 


Deaf/Blind 


4 


CO, FL, MO, ND 


Deaf 


2 


MO, OH 


Blind 


1 


MO 


Fetal Alcohol Effects/Syndrome 


0 




Homeless 


0 




Migrant 


0 




Traumatic brain injury 


0 





Comments added by states: 

CT — Focused Professional Development - more children with ASD in programs with typically developing peers, LEAs doing 
assessments to identify ASD under IDEA, developing EC program models with consultative support for children with 
challenging behaviors. 

FL — These initiatives are not exclusively preschool. The SEA funds a state-wide project (TATS) for preschool programs for 
children with disabilities that provides training to deal with challenging behaviors. 

IA — Iowa is training 30 professionals on the Screening Tool for Autism in Toddlers and Young Children (STAT) for early 
identification in 24-36 month old toddlers. Iowa is involved in Program-Wide Positive Behavioral Interventions and 
Supports, birth - five, with the National Center on the Social and Emotional Foundations for Early Learning 
(CSEFEL). 

IL — Illinois Autism Training and Technical Assistance Project: http://autism.pbisillinois.org/ ; CSEFEL training statewide through 
STARNET. 

MA — The SEA (Elementary and Secondary Education - ESE), along with EEC, sponsored 2 two-day conferences (i.e., 2 days each) 
on autism and challenging behavior for which teachers could receive 15 Professional Development Points toward the 
renewal of their licenses (every 5 years )/or Continuing Education Units, if they were licensed through EEC. EEC has 
ongoing mental health grant. 

MO — Implemented initiative creating smaller caseloads for low incidence/severe populations. 

NJ — Improving learning environments to promote access to early childhood classrooms for children with challenging behaviors 
and/or a developmental disability. 

OH — Support for the state school for the deaf in establishing a preschool program and outreach efforts. State statute requires the 
Center for Autism and Low Incidence to support families and link to resources. 

OK — Has an early childhood autism project, which includes inclusion; has a program for positive behavior intervention supports; 
initiating an applied behavior analysis training program. 

OR — Working with other state partners to provide training and technical assistance in these areas. 

PA — PA initiatives focused on promoting increased inclusion in typical early childhood settings through the systematic use of 
positive behavior supports and assistive technology. Grants were available to preschool programs based on child count. 
The performance outcomes included increased staff skills and increased numbers of children participating in typical early 
childhood settings 

VA — Through the state professional development council, we are beginning a statewide initiative to train in, and support the use of, 
the Promoting the Social Emotional Competence of Yound Children curriculum. We have also surveyed the field to see 
how many mental health providers there are for young children. There are also several initiatives and workgroups for 
young children with autism. One is through the AUCD and another through the Department of Behavioral Health and 
Developmental Services. All are cross agency projects that cover birth to early school age children. The foci are 
professional development and earlier detection, assessment, and programming. 

WA — We have state needs projects for assistive technology, autism and sensory disabilities. These projects provide technical 
assistance to LEAs and families. 
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Preschool LRE 



44. States support preschool-aged children with IEPs receiving special education and related services in 



inclusive, community-based options with typical 


Lly developing peers in the following ways: 


State support for inclusive services 


n 


States 


Provision of training and technical assistance to 
improve local collaboration 


28 


AL, AR, AZ, CA, CT, DE, FL, GA, IA, IL, IN, KS, KY, 
LA, MN, MT, NC, NM, NV, OH, OR, PA, RI, UT, VA, 
VT, WA, WI 


Provision of training and technical assistance to 
implement evidence-based inclusive practices 


26 


AR, CA, CT, GA, IA, IL, IN, KS, KY, LA, MA, MN, 
MO, MT, NC, NJ, NM, NV, OH, OR, PA, RI, VA, VT, 
WA, WI 


Development and maintenance of MOUs at the district 
level (e.g., with Head Start, Child Care) 


25 


AL, AR, AZ, CA, DE, FL, HI, IL, IN, KY, LA, MA, MN, 
MO, MT, NC, NM, NV, OH, OR, UT, VA, VT, WA, WI 


Setting targets for LRE and collecting data about 
settings 


23 


AL, AZ, CA, GA, HI, IL, IN, KY, LA, MA, MN, MO, 
MT, ND, NJ, NM, NV, OR, PA, UT, VT, WA, WI 


Combining programs by blending and braiding funds at 
the district level 


22 


AL, AR, AZ, CA, CT, DE, FL, IA, IL, KS, KY, LA, MA, 
MN, MO, NC, NM, NY, OH, UT, VA, VT 


Ongoing quality improvement process for EC programs 


18 


AR, AZ, CT, GA, IA, IL, KY, LA, MA, NC, NJ, NM, 
OR, PA, RI, VA, VT, WI 


Advisory committee assigned with addressing 
challenges related to inclusion 


14 


CA, DE, GA, HI, IL, IN, LA, MI, MN, NM, NV, OR, 
PA, VT 


Development of Action Plans related to improvement 
of inclusive placements 


13 


AZ, GA, HI, IN, LA, MI, MN, NC, NM, NV, OR, PA, 
VT 


Guidelines for joint planning across all EC programs 
rather than separate plans 


12 


AZ, CA, IA, IL, MI, NM, NV, OH, OR, PA, VA, WI 


Supportive information for families to assist in LRE 
decision making during the IEP meeting 


12 


AR, GA, IL, LA, MO, NJ, NM, OH, RI, VA, WI, WY 


Contracts with individual community providers 


7 


CA, KY, LA, OR, PA, VT, WY 


Funding for quality enhancements to programs 


7 


CT, IA, LA, MN, PA, VT, WI 


Child care quality awards system with incentives for 
having children with IEPs enrolled 


5 


IL, OR, PA, RI, VT 


Grants for supplemental services for children with 
disabilities attending community-based program. 


4 


IL, LA, PA, VT 



Comments added by states: 

CA — Inclusion webinars; Inclusion session at state level symposium; Visitation sites implementing inclusive practices 

DE — The SEA has worked along side Part C and the state Head Start Collaboration Office to support a statewide group with a 
focus on early childhood inclusion birth to kindergarten entry. Titled - EIEIO - Enhancing Inclusive Early Intervention 
Opportunities - the group is a mix of public and private partnerships with a target to improve the number of quality 
opportunities for children birth to kindergarten entry to be involved in inclusive early childhood activities. 

FL — Some LEAs have implemented blended classrooms with school readiness, Head Start and/or the voluntary prekindergarten 
(for 4 year olds) program. The SEA funds a project (TATS) that provides technical assistance and training to LEAs to 
assist with inclusionary practices. 

MI — Michigan is participating in the Expanding Opportunities initiative, which has improved cross-agency collaboration, 
developed a strong advisory committee, and assisted us in developing strategic action plans. 

OH — Have developed a voluntary self-assessment tool to examine the number of children, types of disabilities, and settings in 
which children are served as well as the variation from December child count to end of year. 

OR — Working with state partners to promote inclusion, increase the number of partner ready sites, etc. 

PA — PA made available grants to local programs to promote increased inclusion in typical early childhood settings through the 
systematic use of positive behavior supports and /or assistive technology. Grants were based on child count and the 
performance outcomes included increased staff skills and increased numbers of children participating in typical early 
childhood settings. 

VT — Establishment of ACT 62 2008 supports district partnerships with community-based early childhood programs. These 
partnerships increase options for districts to offer inclusive preschool settings for children and families within their 
communities. 

VA — Systems Change Initiative Manual ( http://literacyaccessonline.org/ttaconline/IPOP08.htm ) and local TA to work through 
the process. SpecialQuest information and processes sharing. Sharing of data about the progress of children in inclusive 
settings and cost benefits. 
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Special Education Mandates and Legislation 

The chart below indicates the age at which children with disabilities are eligible under state policy to 
receive a free appropriate public education (FAPE). 



Birth 


Age 2 


Age 3 


American Samoa 


Virginia 


Alabama 


Nevada 


Commonwealth of 




Alaska 


New Flampshire 


Northern Mariana 




Arizona 


New Jersey 


Islands 




Arkansas 


New Mexico 


Federated States of 




California 


New York 


Micronesia 




Colorado 


North Carolina 


Guam 




Connecticut 


North Dakota 


Iowa 




Delaware 


Ohio 


Maryland 




District of Columbia 


Oklahoma 


Michigan 




Florida 


Oregon 


Minnesota 




Georgia 


Pennsylvania 


Nebraska 




Hawai’i 


Rhode Island 


Palau 




Idaho 


South Carolina 


Puerto Rico 




Illinois 


South Dakota 






Indiana 


Tennessee 






Kansas 


Texas 






Kentucky 


Utah 






Louisiana 


Vermont 






Maine 


Virgin Islands 






Marshall Islands 


Washington 






Massachusetts 


West Virginia 






Mississippi 


Wisconsin 






Missouri 


Wyoming 






Montana 













Special Education Mandates and Legislation, continued 



The chart below indicates the school year in which states ensured FAPE for all children with disabilities, 
beginning at 3 years of age. (Refer to the chart on the previous page for the 12 states which assure 
FAPE below age 3.) 



1973-1974 


Illinois 


1989-1990 


Idaho 




Michigan 




Palau 




Wisconsin 


1990-1991 


Montana 


1974-1975 


Alaska 




Nevada 




Texas 




Northern Mariana Islands 
Wyoming 


1975-1976 


Iowa 

Virginia 


1991-1992 


Alabama 

Arizona 


1976-1977 


Massachusetts 




Arkansas 




Rhode Island 




California 




South Dakota 




Colorado 

Connecticut 


1977-1978 


American Samoa 




Delaware 




Louisiana 




Florida 




New Hampshire 




Georgia 

Indiana 


1978-1979 


Maryland 




Kansas 

Kentucky 


1979-1980 


Nebraska 




Maine 

Marshall Islands 


1980-1981 


Hawai'i 




Mississippi 

Missouri 


1981-1982 


Guam 




New Mexico 




Virgin Islands 




New York 








North Carolina 


1983-1984 


District of Columbia 




Ohio 




New Jersey 




Oklahoma 

Pennsylvania 


1985-1986 


North Dakota 




South Carolina 




Puerto Rico 




Tennessee 




Washington 




Vermont 
West Virginia 


1986-1987 


Minnesota 


1992-1993 


Oregon 


1987-1988 


Bureau of Indian Affairs 1 


1993-1994 


Department of Defense (overseas) 


1988-1989 


Utah 




Federated States of Micronesia 



1 BIA is no longer responsible for assuring FAPE for preschool children with disabilities. 
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Compiled by Lazara, A. & Danaher, J. Chapel Hill: The University of North Carolina, FPG Child Development Institute, National Early Childhood Technical Assistance 
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State Regulations for Implementing Part B of IDEA 

updated July 8, 2010 
Updated at http://www.nectac.or2/sec6i9/statere2s.asp 



Alabama 

• Chapter 290-8-9 Special Education Services - Rules of the Alabama 9 State Board Of Education State Department 
of Education, (effective 5/14/2009) 

o http://www. alsde.edu/html/sections/doc_download. asp? section=65 &id=l 01 40&sort=l 

• See also, AL Special Education Publications - Code (various dates) 

o http://www. cilsde. edu/html/sections/documents. asp ? section =65 &sort=l &footer=sections 



Alaska 

• Alaska Administrative Code - Education for Children with Disabilities and Gifted Children (updated November 28, 
2009) Scan down to Title 04, Chapter 52 

o http.V/www. legis. state. cik.us/basis/folioproxy. asp? url=http://wwwjnu01. legis. state, ak.us/cgi-bin/folioisa.dll/aac 

■ See regulations recently filed by the Lieutenant Governor: Eligibility for Special Education and 
Related Services for the Cognitively Impaired and Definitions (November 28, 2009) 

■ http://www.eed.state.ak.us/regs/filed/4AAC_52. 130(b) _(b)(3) 4AAC 52. 790(3). pdf 

• 2007/2008 Alaska Special Education Handbook (includes revisions from September 2009) 

o http://www. eed. state. ak. us/tls/sped/handbook/TOC. doc 

• 2007/2008 Handbook Guidance Memorandu 

o http://www.eed.state.ak.us/tls/sped/handbook/FORMS/pref_secla.pdf 



Arizona 

• Arizona Statutes, Title 15, Chapter 7, Article 4, Special Education for Exceptional Children (revised 2007) scan 
down to Chapter 7, Article 4 

o http.V/www. azleg.state.az. us/ArizonaRevisedStatutes.asp?Title=l 5 

• Special Education Policies and Procedures (page last updated September 2009) 

o http://www.azed.gov/ess/policyprocedures/ 



Arkansas 

• Special Education Rules and Regulations (2008) 

o http://arksped.kl2.ar.us/sections/rulesandregulations.htrnl 

■ see Section 30 - Early Childhood Special Education 

■ http://arksped.kl 2. ar. us/rules _regs_08/l. %20SPED %20PROCED URAL %20REQ UIREMENTS%2 

0AND%20PROGRAM%20ST AND ARDS/30. 00%20EARLY%20CHILDHOOD. 1 pdf 

• Special Education Eligibility Criteria and Program Guidelines for Children with Disabilities, Ages 3-21 (2008) 

o http://arksped.kl2.ar.us/sections/rulesandregulations.html4BOTTOM 



California 

• CA special education laws, regulations and other guidance materials (various dates). Includes a searchable database 
of CA special education laws (revised January 2010) 

o http.V/www. cde. ca.gov/sp/se/lr/ 



Colorado 

• Colorado Rules for the Exceptional Children's Educational Act (2009) 

o http://www.cde.state.co.us/spedlaw/download/2009ECEARules.pdf 

• See also, CO Special Education Rules and Regulations 

o http.V/www. cde. state, co. us/sped law/rules, htm 

Connecticut 

• Regulations of Connecticut State Agencies, State Department Of Education, Special Education (2005) 

o http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/SpEd_Regs.pdf 

• Guidance Documents Related to Special Education (various dates) 

o http://www.sde.ct.gov/sde/cwp/view. asp? a=2678&Q=320730#publications 

• IEP Manual and Forms (2nd rev. February 2009) 

o http://www.sde.ct.gov/sde/Iib/sde/PDF/DEPS/Special/IEPManual.pdf 



36 



Section 619 Profile, iyth Edition 





Delaware 



• Special Education Regulations, Delaware’s Administrative Code, Title 14 Education, 922 Children with Disabilities 
(effective June 11, 2007) 

o http://www.doe.kl2.de.us/infosuites/students _family/specialed/files/Special%20Education%20Regulations.pdf 

Florida 

• Florida Statutes and State Board of Education Rules (Vol. I-B): Excerpts for Special Programs (revised 2009) 

o http://www.fldoe.org/ese/pdf/lb-stats.pdf 

• ESE Policies and Procedures by School District (updated annually) 

o http.V/www.fldoe. org/ese/ppd. asp 

Georgia 

• Special Education Rules (adopted June 14, 2007, amended March 31, 2010) 

o http://www. doe.kl 2.ga. us/ci_exceptional. aspx ?PageReq = CIEXCAdoptedRules 

• See rules amendments (approved March 11, 2010, effective March 31, 2010) 

o http://www. doe. kl 2.ga. us/ci_exceptional. aspx ?PageReq = CIEXCProposed 

• Implementation Manual for the Special Education State Rules (July 2008) 

o http://www. doe.kl 2.ga. us/ci_exceptional. aspx ?PageReq = CIEXCImpMan 

Hawaii 

• Hawaii Administrative Rules, Title 8, Chapter 60, Provision of a Free Appropriate Public Education for a Student 
with a Disability (effective November 23, 2009) and other special education policy documents (various dates) 

o http://doe.kl2. hi. us/specialeducation/index_references. htm 



Idaho 

• Idaho Special Education Manual (2007) and forms 

o http://www.sde.idaho.gov/SpecialEducation/manual.asp 



Illinois 

• Illinois Administrative Rules, Part 226: Special Education (effective March 21, 2008) 

o http://www. isbe.net/rules/archive/pdfs/226ark.pdf 

• Other Related Illinois Regulations/Legislation (various dates) 

o http://www.isbe.net/SPEC-ED/htrnl/regs_legislation.htrn 



Indiana 

• Special Education Rules: Title 511, Article 7, Rules 32-47 (effective February 2010) 

o http://www.doe.in.gov/exceptional/speced/docs/Art_7 _Feb_2010.pdf 

• Additional policy clarification (various dates) 

o http://www.doe.in.gov/exceptional/speced/laws.htrnl 



Iowa 

• Iowa Administrative Rules of Special Education 2010 (2010-03-01) 

o http ://www. iowa.gov/educate/index. php?option=com_content&task=view&id=624&Itemid= 1640 

• Special Education Eligibility Standards (2006) 

o http ://www. iowa.gov/educate/index. php?option=com_content&view=article&id=619&Itemid=l 644 

• See also, Eligibility Documents - Special Education Policies Part B (n.d.) 

o http://www.iowa.gov/educate/index.php? option=com_content&task=view&id=618&Iternid=l 645 



Kansas 

• Special Education Process Handbook (2008) 

o http://www. ksde.org/Default. aspx? tabid=3 152 

■ Note: See Appendix E for the Kansas State Regulations for Special Education (2008) 

■ http://www.ksde.org/LinkClick.aspx?fileticket=17EDZt2jKf4%o2d&tabid=3152&mid=6622 



Kentucky 

• Kentucky Administrative Regulations: Title 707, Chapter 1, Exceptional and Handicapped Programs (2007) 

o http://www.lrc.state.ky. us/kar/TlTLE707.HTM 
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Louisiana 



• Bulletin 1706: Subpart A - Regulations for Students with Disabilities Division of Special Populations (225) 342- 
1508 (updated July 2009) 

o http://www.doa.louisiana.gov/osr/Iac/28v43/28v43.doc 



Maine 

• Chapter 101 Maine Unified Special Education Regulation Birth to Age Twenty (June 2009) 

o http://www.rname.gov/educatiori/legis/071cl01emergeyicy.pdf 

• See also, Special Education Rules (various dates) 

o http://www.ynaine.gov/educatioyy/speced/rules/index.htynl 



Maryland 

• Code of Maryland Regulations, Subtitle 05 Special Instruction Programs (amended 2007) 

o http://www.dsd. state. md.us/comar/subtitle_chapters/l 3 A_Chapters.aspx#Subtitle05 

• Technical Assistance Bulletins & Resource Information (various dates) 

o http://www. nectac. org/shorturl. asp ?s URL=MD _bulletins 

• Maryland's Extended IFSP Option-Policies and Procedures (October 30, 2009) 

o http://www. nectac. org/shorturl. asp?s URL=MDextendedIFSP 

Massachusetts 

• Massachusetts Special Education Regulations (amended March 21, 2007) 

o http://www.doe.ynass.edu/lawsregs/603cmr28.htynl 

• General Laws of Massachusetts, Chapter 71b. Children with Special Needs, (effective July 2008) 

o http://www.mass.gov/legis/laws/mgl/gl-71b-toc.htm 

• Special Education Guidance (various dates) 

o http://www. doe. ynass. edu/sped/advisories/ 



Michigan 

• Michigan Administrative Rules for Special Education (April 2009) 

o http://www.yyyichigayi.gov/mde/0J607 ',7 -140-6530 _6598-132157—, 00. htynl 

• See also, Special Education Laws and Policies (various dates) 

o http://www.ynichigan.gov/mde/0J607, 7-1 40-65 30_6598_7376 — ,00. htynl 



Minnesota 

• Minnesota Rules, Chapter 3525, Department of Education, Children with a Disability (2007-2009) 

o https://www.revisor.ynn. gov/rules/? id=3 525 

Mississippi 

• Mississippi Policies and Procedures Regarding Children with Disabilities, State Board Policy 7219 (effective July 
20, 2009) 

o littp://www. ynde. kl 2. ms. us/SPECIAL JEDUCA TION /policies, htynl 

• See also. Information and Publications 

o http://www.ynde.kl2.yns.us/special_educatioyi/mfo _pubs.html 



Missouri 

• State Plan for Special Education: Regulations Implementing Part B of the Individuals with Disabilities Education 
Act (2010) 

o http://dese.yno.gov/divspeced/stateplayy/index.htynl 

• Special Education Compliance Standards and Indicators Manual (updated August 5, 2009) 

o http://dese.yno.gov/divspeced/Coynpliance/StandardsMayyual/index.htynl 

• See also, Special Education Laws & Regulations (various dates) 

o http://dese.yno.gov/divspeced/Coynpliance/specedlawsregs.htynl 



Montana 

• Administrative Rules of Montana, Title 10, Chapter 16, Special Education (updated August 15, 2008) 

o http ://www. yntrules.org/gateway/ChapterHome. asp?Chapter= 10. 16 

• See also, Special Education Forms/Guides (various dates) 

o http://opi.ynt.gov/Prograyiys/SpecialEd/lyidex.htynl4gpml _6 
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Nebraska 



• Regulations and Standards for Special Education Programs, Title 92, Nebraska Administrative Code, Chapter 51 
(effective 8/30/2008) 

o http://www.nde.state.ne.us/LEGAL/cover5 1 .html 

• Policies & Procedures for Special Education (revised April 2009) 

o http://www.nde.state.ne.us/sped/regulations/Policies%20and%20Procedwe4-16-09.pdf 

• See also, Technical Assistance Documents (various dates) 

o http://www.nde.state.ne.us/sped/technicalassist.htrnl 



Nevada 

• Regulations to Chapter 388 of the Nevada Administrative Code: Special Instructional Services And Programs 
(September 18, 2008) 

o http://nde.doe.nv.gov/SpecialEdResources/R064-08A.pdf 

• Nevada Administrative Code, Chapter 388: Special Instructional Services And Programs (updated June 17, 2008) 

o http://www. leg. state, nv. us/NA C/NA C-388. html 

New Hampshire 

• New Hampshire Rules for the Education of Children with Disabilities (2008) 

o http://www. education, nh.gov/instruction/special_ed/documents/nhrules_4201 0.pdf 

• Guide: Revisions/Additions and Information You Need to Know About the N.H. Rules for the Education of 
Children with Disabilities (2008) 

o http://www.education.nh.gov/instruction/special_ed/documents/rules_guide_disab.pdf 

New Jersey 

• New Jersey Regulations, Chapter 6A: 14, Special Education (2006) and related documents (various dates) 

o http://www. nj.gov/education/specialed/reg/ 

New Mexico 

• Special Education Rules, Children with Disabilities/Gifted Children , 6.31.2 NMAC (2007) 

o http://www. nmcpr. state, nm. us/nmac/parts/title06/06. 03 1 . 0002. htm 

• See also, Technical Manuals (various dates) 

o http://www.ped.state.mn.us/SEB/technical/index.htrnl 



New York 

• Regulations of the Commissioner of Education Pursuant to Sections 207, 3214, 4403, 4404 and 4410 of the 
Education Law - Part 200 Students with Disabilities (updated August 2009) 

o http://www.emsc.nysed.gov/specialed/lawsregs/part200.htrn 

North Carolina 

• 2008-2009 Guiding Practices: Implementing Policies Governing Services for Children with Disabilities (August 
2008) 

o http://www.ncpublicschools.org/docs/ec/policy/forms/guiding-practices.pdf 

• Policies Governing Services for Children with Disabilities (November 2007) 

o http://www.ncpublicschools.org/docs/ec/policy/2007policies.pdf 

• December 2008 Update to 2007 Policies Governing Services for Children (December 2008) 

o http://www. ncpublicschools. org/docs/ec/policy/exec-surnrnary.pdf 

North Dakota 

• Administrative Rules for Special Education (effective 1/1/2008) scan down to Article 67-23 

o http://www.dpi.state.nd.us/resource/rules/current.shtrn 

• Guidelines: Identification and Evaluation of Students with Non-Categorical Delay for Ages 3 through 9 (2007) 

o http://www.dpi.state.nd.us/speced/guide/NCDguidelines.pdf 

• Additional Special Education State Guidelines (various dates) 

o http://www.dpi.state.nd.us/speced/guide/index.shtrn 



Section 619 Profile, lyth Edition 



39 





Ohio 

• Operating Standards for Ohio Educational Agencies Serving Children with Disabilities (effective 7/1/2008) and 
related documents 

o http ://www. nectac.org/shortURL. asp?sURL=OH_PartB_regs 

• Ohio Revised Code, TITLE 33, Chapter 3323: Education of Handicapped Children (effective 09-22-2008) 

o http://codes.ohio.gov/orc/3323 



Oklahoma 

• Policies and Procedures for Special Education in Oklahoma (2007) 

o http://sde.state.ok.us/CurricuIum/SpecEd/pdf/Compliance/Policies_Procedures.pdf 

• Amended Policies and Procedures for Special Education in Oklahoma, 2009 regarding the supplemental IDEA 
regulations (December 1, 2008) 

o http://sde.state.ok.us/Curriculum/SpecEd/pdf/Default/AmendedPoliciesAndProcedures.pdf 



Oregon 

• Oregon Administrative Rules Relating to Special Education (updated March 2010) 

o http://www.ode.state.or.us/offices/slp/spedoars.pdf 

• Special Education Policies and Procedures (2007-2008) 

o http://www. ode. state. or. us/search/results/?id=l 23 

Pennsylvania 

• Pennsylvania Code, Chapter 14, Special Education Services and Programs (effective 7/1/2008) 

o http://www.pacode.com/secure/data/022/chapterl4/chapl4toc.htrnl 

Rhode Island 

• Regulations of the Rhode Island Board of Regents for Elementary & Secondary Education Governing the Education 
of Children with Disabilities (January, 2008) 

o http://www. nectac. org/shortURL. asp ?s URL =RI PartB regs 

South Carolina 

• State Regulations - 43-243, Special Education, Education of Students with Disabilities (2007) and Eligibility 
Criteria 

o http://ed.sc.gov/agency/Standards-and-Learning/Exceptional-Children/old/ec/stateregs/StateRegulations2QQ7 .html 

• Exceptional Children, State Policy Letters (various dates) 

o http://ed.sc.gov/agency/Standards-and-Learning/ExceptionaI-Children/old/ec/regulatory/ 

South Dakota 

• South Dakota Administrative Rules, Special Education - Article 24:05 (revised December 2009) 

o http://doe.sd.gov/oess/specialed/docs/ARSD/2QQ9%02QSPed%02QLaw%02Q24Q5.pdf 
o See also http://legis.state.sd.us/rules/DisplayRule. aspx?Rule=24:Q5 

• Determining Eligibility in South Dakota (revised January 2009) 

o http://doe.sd.gov/oess/specialed/lEP/docs/IEPTAGuide2QQ9.pdf 

• Special Education and Related Services Guide (updated 2008) 

o http://doe.sd.gov/oess/specialed/forrns/pdf/RelatedServiceGuidelines.Final.pdf 



Tennessee 

• Rules of State Board of Education, Chapter 0520-01-09 - Special Education Programs and Services (2008) 

o http://www.state.tn.us/sos/rules/0520/052Q-Ql/0520-Ql-Q9.pdf 

• Revised Special Education Manual (2008) and other guidelines 

o http://www. state, tn. us/education/speced/tools. shtrnl 



Texas 

• Special Education Rules, Eligibility Criteria and other guidance (amended November 2007) 

o http.V/ritter. tea. state, tx. us/special, ed/guidance/rules/index. html 



Utah 

• Proposed Amendments to the Special Education Rules (posted June 23, 2009) 

o http://www.schools.utah.gov/sars/lawsregs/rules.htrn 

• Final, Approved Utah Special Education Rules Based on IDEA 2004 Reauthorization (2007) 

o http://www.schools.utah.gov/sars/lawsregs/rules.htrn 
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Vermont 

• Vermont Special Education Rules (effective June 10, 2007) 

o http://education. vennont.gov/new/html/board/rules Jidltoc. html#SPED 

• Special Education Guide (June 2010) 

o http://education.vermont.gov/new/pdfdoc/pgm_sped/Iaws/educ_sped_guide.pdf 



Virginia 

• Regulations Governing Special Education Programs for Children with Disabilities in Virginia (2010), Guidance 
Documents, Fact Sheets, and more 

o http://www.doe.virginia.gov/special_ed/regulations/state/index.shtrnl 

• Technical Assistance and Professional Development Documents (various dates) 

o http://www.doe.virginia.gov/special_ed/tech_asst _prof_dev/index.shtml 

Washington 

• Rules for the Provision of Special Education to Special Education Students: Chapter 392-172A WAC (updated 
October 2009) 

o http://apps.leg.wa.gov/WAC/default. aspx?cite=392-l 72A 

West Virginia 

• Policy 2419 Regulations for the Education of Students with Exceptionalities (January 2010) 

o http://wvde. state, wv. us/osp/policy24 1 9. html 

• Memos and Letters of Clarification (various dates) 

o http://wvde. state, wv. us/osp/lawslegislation. html 



Wisconsin 

• Special Education Laws and Procedures/Bulletins (various dates) 

o http://dpi.wi.gov/sped/hmlaws.htrnl 

• Special Education in Plain Language: A User-friendly Interactive Handbook on Special Education Laws, Policies 
and Practices in Wisconsin (June 2009) 

o http://www.specialed.us/pl-07/pl07-index.htrnl 



Wyoming 

• State of Wyoming Rules, Department of Education, Chapter 7, Services for Children with Disabilities (March 2010) 

o http://wdh.state.wy.us/Media. aspx?mediald=91 57 



Section 619 Profile, iyth Edition 



41 





OSEP Policy Letters of Clarification Related 

to Section 619 

July 2000 - December 2009 (most recent available online) 

And June 2, 2010 

Updated at http://www.nectac.ors/idea/preschool_letters.asp 

Individuals may write to the Secretary of Education requesting clarification or interpretation of the IDEA statute 
or regulations. The Department of Education (ED) publishes responses to these queries quarterly in the Federal 
Register and to http://www2.ed.gov/policy/speced/guid/idea/index.html. A topical index to these letters is also 
available at http://www2.ed.gov/policy/speced/guid/idea/letters/revpolicy/index.html. 

This table includes li nk s to letters that specifically address issues related to preschool-aged children (Part B, 
Section 619 of the IDEA). NECTAC maintains a table of policy clarification letters for both Section 619 and Part 
C at http://www.nectac.org/idea/clarfctnltrs.asp. The summaries provided are from the Federal Register. 

Please note, letters published from July 2000 - December 2009 are publicly available on the ED Web site. 
NECTAC received a copy of the letter in this collection dated June 2, 2010 from the recipient before it was 
published online and the abstract was taken from the contents of the letter. 



Date 


Recipient 


State 


Topic 


Section of IDEA 


6/2/2010 


Linda Brekken 


CA 


Response to 
Intervention 
(RTI) 


Part B, Section 614 - Evaluations, Eligibility Determinations 
- regarding the applicability of the Response to Intervention 
(RTI) requirements in Section 614(b)6(B) of Part B of the 
IDEA to children ages 3 through 5 enrolled in Head Start 
Programs. 


11/17/2008 


Jeffrey F. 
Champagne 


PA 


Parental 

Consent 


Part B, Section 614 - Evaluations, Eligibility 
Determinations, Individualized Education Programs, and 
Educational Placements - clarifying the parental consent 
requirements in Part B of the IDEA that apply when children 
with disabilities receive special education and related 
services in preschool from an intermediate educational unit 
and subsequently receive special education and related 
services in kindergarten from a school district. 


3/17/2008 


Individual 

(personally 

identifiable 

information 

redacted) 




Children In 
Private Schools 


Part B, Section 612 - State Eligibility - regarding the 
interpretation of the requirements of Part B of IDEA that are 
applicable when a public agency places a preschool-age 
child with a disability in a private preschool that is not a 
school that is exclusively for children with disabilities as a 
means of providing FAPE to that child. 


5/10/2007 


U.S. 

Representative 
Doris O. Matsui 


CA 


Evaluations 

and 

Reevaluations 


Part B, Section 614 - Eligibility determination - regarding 
how determinations are made about a child's eligibility for 
special education and related services under Part B of IDEA, 
including whether factors such as family history of substance 
abuse and other medical information can be considered as 
part of the eligibility determination. 
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Date 



Recipient 



State 



Topic 



Section of IDEA 



5/3/2007 


State Directors 
of Special 
Education 


All 


Methods of 

Ensuring 

Service 


Part B, Section 612 - State Eligibility - clarifying 
requirements for obtaining parental consent when a public 
agency seeks access to a child's public benefits or public 
insurance to pay for required special education and related 
services for Medicaid-eligible children and explaining that 
the LEA does not have to obtain a separate parental consent 
if parental consent is given directly to another agency, such 
as a State's Medicaid Agency. 


4/12/2007 


Paul S. Foreman 


CA 


Maintenance of 
Current 
Educational 
Placement 


Part B, Section 615 - Procedural Safeguards - regarding the 
child's status during the pendency of administrative or 
judicial proceedings when a child who is no longer eligible 
for services under Part C of IDEA seeks initial services 
under Part B of IDEA. 


3/23/2007 


Brian L. Talbot 


VA 


Children With 
Disabilities 
Enrolled by 
Their Parents 
In Private 
Schools 


Part B, Section 612 - State Eligibility - regarding the role of 
sending and receiving LEAs in completing child find 
activities and implementing equitable services for children 
with disabilities enrolled by their parents in private schools. 


3/8/2007 


Dixie S. 
Huefner 


UT 


Discipline 

Procedures 


Part B, Section 615 - Procedural Safeguards - regarding 
when a parent or an LEA may request an expedited due 
process hearing and the child's placement during an appeal. 


3/8/2007 


John D. Hill 


IN 


Methods of 

Ensuring 

Service 


Part B, Section 612 - State Eligibility - clarifying 
requirements for obtaining parental consent when a public 
agency seeks access to a child's public benefits or public 
insurance to pay for required special education and related 
services for Medicaid-eligible children and explaining that 
the local educational agency (LEA) does not have to obtain a 
separate parental consent if parental consent is given directly 
to another agency, such as a State's Medicaid Agency. 


3/8/2007 


Catherine D. 
Clarke 


DC 


Child With a 
Disability 


Part A, Section 602 - Definitions - regarding criteria for 
determining whether a speech or language impairment 
adversely affects a child's educational performance, how 
public agencies may respond when speech/language 
pathology sessions are missed due to the student's absence or 
the provider's absence, and an explanation of the 
requirements governing the continuum of alternative 
placements. 


3/6/2007 


Perry A. Zirkel 


PA 


Evaluations 

and 

Reevaluations 


Part B, Section 614 - Evaluations, Eligibility Determinations, 
Individualized Education Programs, and Educational 
Placements - regarding new requirements in the final 
regulations for Part B of IDEA that govern whether States 
may use the severe discrepancy model and clarifying the role 
of response to intervention in determining whether a child 
has a specific learning disability. 


2/2/2007 


Gerald L. 
Zahorchak 


PA 


Maintenance of 
Current 
Educational 
Placement 


Part B, Section 615 - Procedural Safeguards - regarding the 
child's status during the pendency of administrative or 
judicial proceedings when a child who is no longer eligible 
for services under Part C of IDEA seeks initial services 
under Part B of IDEA. 


















































Date 



Recipient 



State 



Topic 



Section of IDEA 



1/23/2007 


Margaret A. 
Smith 


FL 


Methods of 

Ensuring 

Service 


Part B, Section 612 - State Eligibility - clarifying 
requirements for obtaining parental consent when a public 
agency seeks access to a child's public benefits or public 
insurance to pay for required special education and related 
services for Medicaid-eligible children. 


12/1/2006 


U.S. 

Representative 

Christopher 

Smith 


NJ 


Children with 
Disabilities 
Enrolled by 
Their Parents 
In Private 
Schools 


Part B, Section 612 - State Eligibility - regarding the 
applicability of equitable participation requirements to 
children with disabilities ages three through five enrolled by 
their parents in private schools or facilities. 


8/9/2005 


Eleanor Hirsh 


VI 


Evaluations 


Part B, Section 612 - State Eligibility - providing an 
explanation regarding new requirements relating to (1) pre- 
referral activities and timeliness of referrals for initial 
evaluation to determine eligibility for special education and 
related services; (2) use of evaluations conducted under Part 
C of IDEA to determine eligibility under Part B of IDEA; 
and (3) placement options for preschool-aged children with 
disabilities. 


6/20/2005 


Dr. Rebecca 
Cort 


NY 


Allocation of 
Funds 


Part B, Section 61 IP - Authorization; Allotment; Use of 
Funds; Authorization of Appropriations; Section 619 - 
Preschool Grants - clarifying that the New York State 
Education Department may not require its local educational 
agencies (LEAs) to pass through Part B finds to private 
providers or counties in the form of a suballocation required 
under New York law, but that at an LEA's discretion, 
disbursements may be made to cover the cost of providing 
special education and related services to individual students 
with disabilities. 


2/11/2004 


Mary Elder 


TX 


Transition 


Part C, Section 636 - Individualized Family Service Plan - 
regarding whether parental consent is required to disclose 
referral information from a lead agency under Part C of 
IDEA to the State education agency or local education 
agency about children who will shortly turn three and 
transition from receiving early intervention services under 
Part C to potentially receiving special education and related 
services under Part B. 


3/25/2003 


Moeolo 

Vaatausili 


AS 


Use of Funds 


Part B, Section 611 - Authorization; Allotment; Use of 
Funds; Authorization of Appropriations; Section 619 - 
Preschool Grants - regarding whether the purchase of 
vehicles to meet the transportation needs of children with 
disabilities using Part B funds is an allowable cost. 


6/29/2001 


Paul Flinter 


CT 


Use of Funds 


Part B, Section 619 - Preschool Grants - regarding allowable 
uses of Preschool Grant State set-aside funds 














































Queries 

An Occasional Paper 

Compiling States’ Approaches to Current Topics 

Screening and Early Identification 
of Autism Spectrum Disorders 



Compiled by Evelyn Shaw & Deborah Hatton 
Updated September 2009 



In response to interest from the National Professional Development Center on Autism Spectrum Disorders 
(NPDC-ASD), NECTAC queried state Part C and Section 619 coordinators regarding screening measures, 
diagnostic instruments and procedures, and trends in identifying young children with ASD under the age of five 
years. NECTAC collaborated with the NPDC-ASD to develop and refine a series of questions and then to conduct 
an on-line survey during a two week period in November 2008. The survey was opened again in August 2009 to 
allow responses from additional states. Individual states are not identified in this report. 

Responses were received from a total of 40 respondents in 30 states/jurisdictions scattered throughout the United 
States and the Pacific jurisdictions. Of these respondents, 18 were Part C program coordinators, 13 were Section 
619 program coordinators, and 9 indicated that they represented both programs. Twelve states had respondents 
from both Part C and Section 619. 

The findings of this informal survey are intended only to provide information to the National Professional 
Development Center on ASD and to Part C and Section 619 program coordinators regarding the current status of 
screening and diagnosis of ASD among children ages birth to five years. The findings are not purported to be 
representative of results that would be obtained from all states and jurisdictions. 

First, respondents were asked to identify the screening measures/tools that were being used within their states to 
screen young children for ASD. Respondents could select all that applied from a list of measures typically used 
for screening young children for ASD that are shown in Table 1 below. The two most frequently selected 
screening instruments were: Ages & Stages Questionnaire: Social Emotional (ASQ-SE; Squires et al., 2002), 
selected by 83% (N = 33) of the respondents; Modified Checklist for Autism in Toddlers (M-CHAT; Robins et 
al., 2001), selected by 73% (N = 29) of the respondents. Most respondents (N = 36, 90%) indicated that more than 
one screening tool is being used in their program. Attachment 1 at the end of this paper is a compiled table of 
screening tools listed in the survey as well as additional tools survey respondents said were in use in their states. 
Included in the table are commonly used acronyms, frill citations, and URLs for more information on each 
screening tool. 
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Table 1 

Use of Autism Screening Instruments in Participating State Early Childhood Programs 



Measure 


Respondents 

(N=40) 


Percent of 
Respondents 


Ages & Stages Questionnaire: Social- Emotional (ASQ-SE) 


33 


83 


Modified Checklist for Autism in Toddlers (MCHAT) 


29 


73 


Checklist for Autism in Toddlers (CHAT) 


14 


35 


Checklist for Autism in Toddlers-23 (CHAT-23) 


11 


28 


Autism Behavior Checklist (ABC) 


11 


28 


Pervasive Developmental Disabilities Screening Test II (PDD ST II) 


9 


23 


Gilliam Autism Rating Scale 2nd Edition (GARS-2) 


7 


18 


Communication and Symbolic Behavior Scales Developmental Profile 
Infant/Toddler Checklist (CSBS-DP) 


6 


15 


Asperger Syndrome Diagnostic Scale (ASDS) 


5 


13 


Social Communication Questionnaire (SCQ) 


4 


10 


Screening Tool for Autism in Two-Year-Olds (STAT) 


4 


10 


Gilliam Asperger’s Disorder Scale (GADS) 


4 


10 


Childhood Asperger Syndrome Test (CAST) 


2 


5 


Other* 


6 


15 



* Other screening tools used were Temperament and Atypical Behavior Scale (TABS), Early Screening Project (ESP), Greenspan 
Social-Emotional Growth Chart (GSEGC), Social Responsiveness Scale (SRS), Baby and Infant Screen for Children with aUtlsm Traits 
(BISCUIT), Childhood Autism Rating Scale (CARS), and a locally developed screening tool. 



Next, respondents were asked to identify the instruments/procedures used to diagnose ASD in children under five 
years of age in their states. Respondents could select all that applied from a list of measures typically used for 
diagnosing young children with ASD, and most respondents indicated that multiple methods were used to 
diagnose ASD in their programs (81%, N = 29). Respondents from four programs did not identify any tools for 
diagnosing ASD in children ages five years and younger, and respondents from three programs noted that they 
“did not diagnose ASD.” As can be seen in Table 2, the majority of respondents indicated that the Childhood 
Autism Rating Scale (CARS; Schopler et al., 1988) and Autism Diagnostic Observation Schedule (ADOS; Lord 
et al., 2000) were being used to diagnose ASD in children under five years of age in their programs. In addition, 
some respondents indicated that the Diagnostic and Statistical Manual, American Psychiatric Association (DSM 
IV-TR, 2000) is being used to diagnose ASD in children under five years of age. A category for “other” was also 
available and included a text box for describing the instrument or procedures. Attachment 2 at the end of this 
paper is a compiled table of diagnostic tools listed in the survey as well as additional tools survey respondents 
said were in use in their states. Included in the table are commonly used acronyms, full citations, and URLs for 
more information on each diagnostic tool. 



Table 2 

Use of Autism Diagnostic Instruments in Participating State Early Childhood Programs 



Measure 


Respondents 

(N=36) 


Percent of 
Respondents 


Childhood Autism Rating Scale (CARS) 


25 


69 


Autism Diagnostic Observation Schedule (ADOS) 


22 


61 


Diagnostic and Statistical Manual-IV (DSM-IV) 


18 


50 


Autism Diagnostic Interview-Revised ( ADI-R) 


10 


28 


International Classification of Diseases-10 (ICD-10) 


5 


14 


Other* 


8 


22 


No diagnoses made 


3 


8 



* Other tools and methods indicated were Diagnostic Classification of Mental Health and Developmental Disorders of Infancy and Early 
Childhood, Revised (DC:0-3R), Scales of Independent Behavior-Revised (SIB-R), Psychoeducational Profile Revised (PEP-R), state 
guidelines, and professional observational visits. 



The third survey question asked respondents if their states have a targeted campaign or initiative aimed at 
screening and early identification of ASD in children five years and younger. Thirteen of the 40 respondents 
reported having such an initiative (33%). 
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Finally, respondents were asked to identify the 
current trend for earliest age of diagnosis for 
ASD in their states by selecting from a list of 
seven age groupings. They were asked to 
respond with their perception if they did not 
have an exact data source. The age groupings 
included: a) before 18 months; b) 18-23 
months; c) 24-35 months; d) 36-47 months; e) 

48-59 months; f) 60-71 months; and g) 72 
months or older. Three respondents (7.5%) 
reported that the current trend for the earliest 
age of diagnosis of ASD was before 18 
months old — all respondents identifying this 
age were Part C coordinators. Seventeen 
respondents (42.5%) reported that the trend for 
earliest age of diagnosis was between 18 and 
23 months, fifteen (37.5%) between 24 and 35 
months. Thus, most (87.5%) of the 
respondents from both Part C and Section 619 
reported a trend in diagnoses of ASD being made before age 3. Four (10%) reported diagnoses being made 
between 36 and 47 months; three of these were Section 619 coordinators. Finally one respondent (2.5%) reported 
that the earliest age of diagnosis was between 48 and 59 months - unexpectedly, this was a Part C Coordinator. 
None of the respondents selected an age span greater than 59 months. Please see Figure 1 for a summary of 
participants’ responses. 

It is encouraging to note that the Part C and Section 619 programs perceive that there is a trend toward earlier 
identification than has been previously reported in the literature (Shattuck, P.T. et al., 2009). The results of this 
brief query suggest that the participating states are attuned to the need for early identification and diagnosis of 
ASD. Currently, two primary screening tools and three diagnostic measures were the most often reported; 
however, the majority of the states acknowledged that multiple tools and diagnostic measures were used within 
their states. It will be important for ongoing research studies on early screening and diagnosis to provide guidance 
to help states identify and use evidence-based strategies and tools for this important endeavor. 



Figure 1 

State Coordinators' Perceptions of Current Trends 
for Earliest Age of Diagnosis of ASD 
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Age of Diagnosis (months) 



Section 619 Profile, lyth Edition 



47 





Queries: Screening and Early Identification ofASD 



September 2009, Page 4 



References 

American Psychiatric Association. (2000). Diagnostic and statistical manual of mental disorders (Revised 4th ed.). 
Washington, DC: Author. 

Lord, C., Risi, S., Lambrecht, L., Cook Jr., E. H., Leventhal, B. L., DiLavore, P. C., et al. (2000). The autism diagnostic 
observation Schedule — Generic: A standard measure of social and communication deficits associated with the spectrum of 
autism. Journal of Autism & Developmental Disorders, 30(3), 205-223. 

Robins, D. L., Fein, D., Barton, M. L., & Green, J. A. (2001). The modified checklist for autism in toddlers: An initial study 
investigating the early detection of autism and pervasive developmental disorders. Journal of Autism & Developmental 
Disorders, 31(2), 131. 

Schopler E., Reichler, R., Renner, B. (1988). The Childhood Autism Rating Scale (CARS). Los Angeles: Western 
Psychological Services. 

Shattuck, P.T., Durkin, M., Maenner, M., Newschaffer, C., Mandell, D., Wiggins, L., Lee, L., Rice, C., Giarelli, E., Kirby, 

R., Baio, J., Pinto-Martin, J., Miller, L., Cuniff, C. (2009) The timing of identification among children with an autism 
spectrum disorder: Findings from a population-based surveillance study. Journal of the American Academy of Child and 
Adolescent Psychiatry’, 47, 474-483. 

Squires, J., Bricker, D., & Twombly, E. (2002). The ASQ:SE user's guide: For the ages & stages questionnaires: Social- 
emotional. Baltimore, MD: Paul H Brookes Publishing. 

Citation 

Shaw, E. & Hatton, D. (Eds.). (2009). Screening and early identification of autism spectrum disorders (Queries: An 
Occasional Paper Compiling States’ Approaches to Current Topics). Chapel Hill: The University of North Carolina, FPG 
Child Development Institute, National Early Childhood Technical Assistance Center. 

About the authors: 

Evelyn Shaw is a Technical Assistance Specialist at NECTAC and a Content Specialist at the National Professional 
Development Center on Autism Spectrum Disorders (NPDC-ASD), both at the FPG Child Development Institute of The 
University of North Carolina at Chapel Hill. Deborah Hatton was previously Co-Principal Investigator and Project Director 
of NPDC-ASD and is currently at Vanderbilt University. For more information about NPDC-ASD, please see 
http : //www . fpg . unc . edu/~auti smPDC/ 

Photo credit / Design / Editing: Alex Lazara 

Editorial Review: Joan Danaher 

This document appears at: http://www.nectac.org/~pdfs/pubs/queries/queries_asdscreening.pdf 

This resource is produced and distributed by National Early Childhood Technical Assistance Center (NECTAC), pursuant to 
cooperative agreement H326H060005 with the Office of Special Education Programs (OSEP), U.S. Department of Education 
(ED). Grantees undertaking projects under government sponsorship are encouraged to express their judgment in professional 
and technical matters. Opinions expressed do not necessarily represent the Department of Education’s position or policy. 
NECTAC is a part of OSEP's Technical Assistance and Dissemination Network. 

A list of currently available NECTAC publications can be viewed at our site on the World Wide Web or requested from us. 
NECTAC is committed to making the information it disseminates fully accessible to all individuals. To acquire this 
publication in an alternate format, please contact NECTAC Publications. 

NECTAC is a program of the FPG Child Development Institute at The University of North Carolina at Chapel Hill. 




% TA& D 

NETWORK 



National Early Childhood Technical Assistance Center 
Campus Box 8040, UNC-CH 
Chapel Hill, NC 27599-8040 
919-962-2001 • phone 



H UNC 



919-966-7463 • fax 
nectac@unc.edu 
www.nectac.org 



FPG CHILD DEVELOPMENT INSTITUTE 



Project Director: Lynne Kahn 
OSEP Project Officer: J ulia Martin Eile 



48 



Section 619 Profile, 17th Edition 




Queries: Screening and Early Identification ofASD 



September 2009, Page 5 



Attachment 1 

Tools in Use by State Early Intervention and Early Childhood Special Education Programs for 
Screening Autism Spectrum Disorders in Very Young Children 



Tool 


Citation 


ABC 


Krug, D., Arick J.R., Almond, P.J (1980). ASIEP-3: Autism Screening Instrument for Educational Planning 
- Third Edition. Austin, TX: Pro-ed. 

http://www.proedinc.com/customer/productView.aspx?ID=42 1 7 


ASDS 


Myles, B., Jones-Bock, S., Simpson, R. (2001). Asperger Syndrome Diagnostic Scale (ASDS). North 

Tonawanda, NY: Multi-Health Systems Inc. 

http://www.mhs. com/product.aspx?gr=edu&prod=asds&id=overview 


ASQ-SE 


Squires, J., Bricker, D., & Twombly, E. (2002). Ages & Stages Questionnaire: Social- Emotional (ASQ-SE). 
Baltimore, MD: Paul H Brookes Publishing. 

http://www.brookespublishing.com/store/books/squires-asqse/index.htm 


BISCUIT 


Matson, J. L., Wilkins, J., Sevin, J. A., Knight, C., Boisjoli, J. A., & Sharp, B. (2009). Reliability and item 
content of the Baby and Infant Screen for Children with aUtlsm Traits (BISCUIT): Parts 1, 2 and 3. 
Research in Autism Spectrum Disorders, 3, 336-344. 
doi:10.1016/j.rasd.2008.08.001 if one has institutional access, or see 
http://www.sciencedirect.com/science/joumal/17509467 


CAST 


Scott, F., Baron-Cohen, S., Bolton, P., & Brayne, C. (2002). Childhood Asperger Syndrome Test (CAST). 
Autism 6(1), 9-31. 

http://aut.sagepub.eom/cgi/content/abstract/6/l/9 


CARS 


Schopler, E., Reichler, R.J., Rochen Renner, B. (1999). Childhood Autism Rating Scale (CARS). Chapel 
Hill, NC: University of North Carolina Project TEACCH. 
http://www.teacch.eom/publications.html#Assessment 


CHAT 


Wheelwright, S. (1995). Checklist for Autism in Toddlers (CHAT) 
http://depts.washington.edu/dataproj/chat.html 


CHAT-23 


Wong, V. et al. (2004). A Modified Screening Tool for Autism (Checklist for Autism in Toddlers [CHAT- 

23]) for Chinese Children. Pediatrics 114(2), el66-el76. 

http://www.ncbi.nlm.nih.gov/pubmed/15286253 


CSBS-DP 


Wetherby, A. & Prizant, B. (2002). Communication and Symbolic Behavior Scales Developmental Profile 
Infant/Toddler Checklist (CSBS-DP). Baltimore, MD: Paul H Brookes Publishing. 
http://www.brookespublishing.com/store/books/wetherby-csbsdp/index.htm 


ESP 


Feil, E. G., Severson, H. H., & Walker, H. M. (1998). Screening for emotional and behavioral delays: The 
Early Screening Project (ESP). Journal of Early Intervention, 27(3), 252-266. 
http://jei.sagepub.eom/cgi/content/abstract/21/3/252 


GADS 


Gilliam, K. (2001). Gilliam Asperger Disorder Scale (GADS). Austin, TX: Pro-ed. 
http://www.proedinc.com/customer/ProductView.aspx?ID=822&sSearchWord=gads 


GARS -2 


Gilliam, J. (2006). Gilliam Autism Rating Scale 2nd Edition (GARS-2). North Tonawanda, NY: Multi- 
Health Systems Inc. 

http://www.mhs. com/product.aspx?gr=edu&prod=gars2&id=overview 


GSEGC 


Greenspan, S. (2004). Greenspan Social-Emotional Growth Chart. Boston, MA: Pearson Assessments and 
Information. 

http://pearsonassess.com/HAIWEB/Cultures/en-us/Productdetail.htm?Pid=015-8280-229&Mode=summary 
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Tool 


Citation 


MCHAT 


Robins, D., Fein, D., & Barton, M. (2001). Modified Checklist for Autism in Toddlers (MCF1AT). 
http://www2.gsu.edu/~psydlr/Diana L. Robins, Ph.D..html 


PDD ST II 


Siegel, B. (2004). Pervasive Developmental Disabilities Screening Test II (PDD ST II). San Francisco: 
University of California San Francisco. 

http://www.pearsonassessments.com/HAIWEB/Cultures/en-us/Productdetail.htm?Pid=076-1635-106&Mode=summary 


SCQ 


Rutter M., Bailey, A., & Lord, C. (2003). Social Communication Questionnaire (SCQ). Los Angeles: 
Western Psychological Services. 

http://portal.wpspublish.com/portal/page?_pageid=53,70432&_dad=portal&_schema=PORTAL 


SRS 


Constantino, J.N. (2003). Social Responsiveness Scale (SRS). Los Angeles, CA: Western Psychological 
Services. 

http://portal.wpspublish. com/porta l/page?_pageid=53,70492&_dad=portal&_schema=PORTAL 


STAT 


Stone, W. & Ousley, O. (2004). Screening Tool for Autism in Two-Year-Olds (STAT). Nashville: 

Vanderbilt University. 

http://stat.vueinnovations.com/ 


TABS 


Bagnato, S.J, Neisworth, J.T., Salvia, J.J., & Hunt, F.M. (1999). Temperament and Atypical Behavior Scale 
(TABS). Baltimore, MD: Paul H Brookes Publishing. 
http://brookespublishing.com/store/books/bagnato-tabs/index.htm 
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Attachment 2 

Tools in Use by State Early Intervention and Early Childhood Special Education Programs for 
Diagnosing Autism Spectrum Disorders in Very Young Children 



Tool 


Citation 


ADI-R 


Le Couteur, A., Lord, C., & Rutter, M. (2003). Autusm Diagnostic Interview-Revised (ADI-R). 
Ann Arbor, MI: University of Michigan Autism & Communication Disorders Center. 
http://www.umaccweb.com/diagnostic tools/adiinfo.html 


ADOS 


Lord, C., Rutter, M., DiLavore, P., & Risi, S. (1999). Autism Diagnostic Observation Schedule 
(ADOS). Ann Arbor, MI: University of Michigan Autism & Communication Disorders Center. 
http://www.umaccweb.com/diagnostic tools/index.html 


CARS 


Schopler, E., Reichler, R.J., Rochen Renner, B. (1999). Childhood Autism Rating Scale (CARS). 
Chapel Hill, NC: University of North Carolina Project TEACCH. 

http://www.teacch.eom/publications.html#Assessment 


DC: 0-3R 


Zero to Three (2005). Diagnostic Classification of Mental Health and Developmental Disorders of 
Infancy and Early Childhood, Revised (DC:0-3R). Washington, DC: Zero to Three 
https://secure2.convio.net/zttcfn/site/Ecommerce?VIEW_PRODUCT=true&product_id=1681&store_id= 

1121 &JServSessionIdr002=t5oezbcj5 1 ,app206a 


DSM IV-TR 


American Psychiatric Association (2000). Diagnostic and Statistical Manual-Text Revision (DSM 
IV-TR). Arlington, VA: American Psychiatric Association. 

http://www.psych.org/mainmenu/research/dsmiv/dsmivtr.aspx 


ICD-10 


World Health Organization (2006). International Classification of Diseases (ICD-10). Geneva, 
Switzerland: World Health Organization. 

http://www.who.int/classifications/icd/en/ 


PEP-R 


Schopler, E. (1990). Individualized Assessment and Treatment for Autistic and Developmentally 
Disabled Children: Psychoeducational Profile-Revised (PEP-R). Austin, TX: Pro-ed. 

http://www.polyxo.com/assessment 


SIB-R 


Bruininks, R.H., Woodcock, R.W., Weatherman, R.F., & Hill, B.K. (1996). Scales of Independent 
Behavior-Revised (SIB-R). Rolling Meadows, IL: Riverside Publishing 

http://www.riverpub.com/products/sibr/index.html 
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April 2010 



Recruitment, Hiring, Training and Retention 
for Preschool Children with Disabilities: 

State Approaches 



by Eve Muller, Ph.D. 



INTRODUCTION 



As part of the 2004 reauthorization of the Individuals with Disabilities Education Act (IDEA), 
states are "required to ensure that highly qualified personnel are recruited, hired, trained and 
retained to provide special education and related services to children with disabilities" 

[Section 612(a)(14)(D)]. The purpose of this document is to describe state-level efforts to 
recruit, hire, train and retain highly qualified personnel for preschool children with disabilities. 
Project Forum at the National Association of State Directors of Special Education (NASDSE) 
completed this document as part of its cooperative agreement with the U.S. Department of 
Education Office of Special Education Programs (OSEP). 



In collaboration with Maureen Greer, the director of the IDEA Infants and Toddler 
Coordinators Association 1 , Project Forum developed a survey on state efforts to recruit, hire, 
train and retain highly qualified personnel for preschool children with disabilities. From 
November 2009 through January 2010, the survey was conducted using Zarca Interactive® 
(an online survey management program). Project Forum received survey responses from 39 
states and non-state jurisdictions (hereafter referred to as states). Data were analyzed using 
Zarca and survey findings are reported in the following sections of this document. 



Respondents from 15 states reported that their state has adopted, or plans to adopt, a policy 
that addresses the recruitment, hiring, training and/or retention of personnel specifically for 
preschool children with disabilities. Respondents from 23 states reported that their state has 
not adopted such a policy, or plans for a policy, at this time. Most commonly, states reported 
having adopted generic (i.e., non-special education specific) policies or provided generic 



1 The Individuals with Disabilities Education Act (IDEA) Infant and Toddler Coordinators Association is a nonprofit 
corporation that promotes mutual assistance, cooperation and exchange of information and ideas in the 
administration of Part C and provides support to state and territory Part C coordinators. For more information, see 
www.ideainfanttoddler.org/index.htm . 



DATA COLLECTION 



SURVEY FINDINGS 



Policies 



This document is available in alternate formats. For details, please contact Project Forum staff at 703.519.3800 



52 



Section 619 Profile, 17th Edition 



/>/Forum 



resources for supporting recruitment efforts and/or personnel training and professional 
development activities (7 states). Several respondents also described policies relating to 
endorsement requirements for early childhood special educators (3 states) and issuing policy 
briefs or professional development plans specifically relating to the preparation of highly 
qualified early childhood educators (2 states). Types of policies described by only one state 
included: 

■ incorporation of the Council for Exceptional Children (CEC) special education preschool 
standards into the state's general education preschool endorsement and requiring 
institutions of higher education (IHEs) to update their programs by 2010 to reflect 
these changes; and 

■ identification of early childhood special education licensure program goals by the 
state's higher education collaborative. 

Practices 

Respondents identified which measures their states are taking, or planning to take, to address 
the recruitment, hiring, training and/or retention of personnel for preschool children with 
disabilities. Measures most commonly described included: 

■ opportunities for continuing education for veteran special educators and related service 
providers (23 states); 

■ mentoring programs (21 states); 

■ working with state or national technical assistance providers (20 states); 

■ scholarships and/or tuition reimbursement to offset the costs for new teacher 
candidates and related service providers (17 states); 

■ loan reimbursement for recent graduates of preparation programs (5 states); and 

■ wage or salary supplementation for special educators and related service providers (4 
states). 

Additional measures described by respondents included: 

■ increased distance learning opportunities (2 states); 

■ blended early childhood/early childhood special education programs (2 states); 

■ reimbursement to districts for substitute wages while teachers are released for 
selected professional development trainings (1 state); 

■ implementation of a policy framework for professional development that includes a 
component for special education/early intervention (1 state); and 

■ subscriptions for local education agencies (LEAs) to Teachers-Teachers. corn's Internet- 
based recruitment program (1 state). 

Funding 

Respondents were asked to identify how states are funding efforts to address the recruitment, 
hiring, training and/or retention of personnel for preschool children with disabilities. Most 
commonly states are using: 

■ IDEA 619 funds (25 states); 

■ State Personnel Development Grant (SPDG) funds (19 states); 

■ other IDEA Part B funds (19 states); 

■ state funds (13 states); and 
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■ American Reinvestment and Recovery Act (ARRA) funds (12 states). 

Additional sources of funding identified by respondents included OSEP Personnel Preparation 
grants, Department of Human Services, Head Start, TEACH scholarships, tobacco settlement 
monies, grants to IHEs for paraprofessional training coursework and a public/private financing 
partnership in the state legislature. 

Documentation and Reporting 

Most commonly, respondents reported that efforts are documented in grant reports 
especially in SPDG and ARRA reports. Others noted that funding reports for state monies, or 
619 and other IDEA reporting (e.g., annual performance reports [APRs]), document efforts. 
Respondents also frequently noted that LEAs submit quarterly reports to the state education 
agency (SEA). Other ways in which efforts are documented include state-level tracking of 
licensure/certification and/or analyses of personnel and personnel shortages; and tracking of 
teacher attendance at professional development events or documentation of reimbursement 
for courses toward endorsement and licensure renewal submitted to the SEA. Iowa has an 
advisory council that documents and reports efforts to establish a state-wide system of 
professional development, and Mississippi generates an annual report to state legislators on 
the topic of personnel, including early childhood personnel. 

Outcomes 

Many respondents identified outcomes resulting from their efforts to recruit, hire, train and 
retain personnel for preschool children with disabilities. For example: 

■ less extreme personnel shortages than in the past; 

■ increased numbers of qualified personnel (e.g., increased percentages of Head Start 
teachers who meet federal requirements); 

■ mentorship and salary supplements resulting in greater retention rates; 

■ increased numbers of applications for tuition reimbursement and stipend programs; 

■ increased enrollment in classes, summer institutes and annual conferences that award 
credits or hours toward initial certification and recertification; 

■ increased support from LEAs for teachers taking classes and becoming endorsed in 
early childhood; 

■ higher numbers of young children receiving special education services; and 

■ more effective transitioning of preschool children with disabilities. 

Barriers 

Respondents identified a variety of barriers to the recruitment, hiring, training and retention 
of personnel for preschool children with disabilities. Most commonly mentioned were: 

■ lack of highly qualified personnel, particularly in rural/remote areas (8 states); 

■ limited funding (both state and IDEA Part B and Part B 619 funds) (7 states); 

■ lack of IHE degree and certification programs in the area of preschool special 
education (6 states); 

■ difficulty recruiting personnel to the field of early childhood special education (5 
states); 

■ lack of competitive salaries (5 states); 
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■ poor working conditions (e.g., large caseloads, jobs that cut across age ranges, 
excessive paperwork, lack of mentoring, legal liabilities) (5 states); 

■ lack of financial incentives in the form of stipends and/or tuition reimbursement to 
support individuals seeking preschool special education endorsement (4 states);and 

■ lack of release time for staff to attend professional development trainings (3 states). 

Other barriers, mentioned by no more than one respondent, included: 

■ student teaching requirements that create financial hardships for individuals wishing to 
pursue licensure in early childhood education; 

■ length of time to obtain all currently required credentials in order to teach special 
education preschool; 

■ limited coordination among IHE programs; 

■ lack of an undergraduate teaching certificate for early childhood; 

■ lack of a coordinated plan among various stakeholders; 

■ lack of data at the LEA level regarding retention/attrition; and 

■ lack of publicity/outreach regarding training and resources that are preschool specific. 

Resources Needed 

Respondents also identified a variety of resources they felt are necessary to promote the 

recruitment, hiring, training and retention of personnel for preschool children with disabilities. 

Most commonly mentioned were: 

■ additional funding, particularly to support the preparation of early childhood/early 
personnel (15 states); 

■ improved data systems to track supply and demand needs, and a robust system for 
following students to ensure educators serve the state for three years after receiving 
funding (5 states); 

■ creation of alternative training programs to prepare personnel— particularly programs 
that are flexible and utilize new technologies (4 states); 

■ an integrated technical assistance (TA) system (4 states); 

■ vigorous marketing efforts to increase public awareness of the benefits of a career in 
early childhood special education (3 states); 

■ coordination across two- and four-year IHEs to create and support an early childhood 
career ladder (3 states); and 

■ a taskforce to address early childhood certification issues (3 states). 

Other needed resources mentioned by no more than two respondents included: 

■ state- and local-level recognition that preschool education and outcomes are as 
important as elementary and secondary education and outcomes; 

■ policies and resources that promote quality early learning environments that are 
inclusive of all children; 

■ additional IHE programs offering early childhood teacher training; 

■ regional coaches to coordinate professional development efforts throughout the state; 

■ use of Title I funds for children at-risk in combination with Head Start programs; and 

■ effective, evidence-based models. 
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Summary 



Although only 15 states reported having policies specifically addressing the recruitment, 
hiring, training and retention of early childhood personnel for children with disabilities, states 
may be addressing this population through generic personnel policies and practices to varying 
degrees. Almost all states are engaged in one or more efforts to ensure that this population is 
being served by highly qualified teachers and related service providers. Most commonly, 
efforts include continuing education activities, mentoring programs, technical assistance and 
scholarships and/or tuition reimbursement for individuals pursuing certification in the area of 
early childhood. Funding for these efforts comes primarily from IDEA 619 funds, other Part B 
funds, state funds and SPDG or ARRA funds. Outcomes are documented via a range of means 
and include reductions in personnel shortages and increased participation in mentoring and 
professional development activities. Barriers most commonly cited include a lack of highly 
qualified personnel, limited funding and too few IHE degree or certification programs in the 
area of preschool special education. Respondents stressed the need for adequate funding; 
improved data systems; alternative personnel preparation programs; and integrated TA 
systems in order to better address the recruitment, hiring, training, and retention of 
personnel serving preschool children with disabilities. 



Note: There are no copyright restrictions on this document; however, please credit the 
source and support of federal funds when copying all or part of this material. 



This report was supported by the U.S. Department of Education (Cooperative Agreement 
No. H326F050001). However, the opinions expr essed herein do not necessarily reflect 
the position of t he U.S. Depar tment of Educ ation and no offi cial endorsement by the 
Department should be inferred. 




U.S. Office of Special 
Education Programs 



This document, along with many other Forum publications, can be downloaded from the Project Forum at NASDSE website: 



http://www.proiectforum.org 



To order a hard copy of this document or any other Forum publications, please contact Nancy Tucker at 
NASDSE, 1800 Diagonal Road, Suite 320, Alexandria, VA 22314 
Ph: 703-519-3800 ext. 326 or Email: nancy.tuckertajnasdse.orq 
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State Efforts to Meet the Early Childhood 
Transition Requirements of IDEA 



by Eve Muller, Ph.D., Kathy Whaley, M.S. and 
Beth Rous, Ed.D. 



INTRODUCTION 



Throughout the early childhood years, children with disabilities and their families undergo a 
variety of transitions between various agencies, settings and providers. Evidence suggests 
that the quality of the early childhood transition process, particularly the transition from 
Part C early intervention to Part B preschool, has significant implications for children's later 
success (Entwisle & Alexander, 1998). In an effort to improve the quality of early childhood 
transitions, the U.S. Department of Education's Office of Special Education Programs (OSEP) 
supported the National Early Childhood Transition Initiative, which involved collaboration on 
the part of the Regional Resource Center Program (RRCP), the National Early Childhood 
Technical Assistance Center (NECTAC), the National Early Childhood Transition Center 
(NECTC), the Data Accountability Center (DAC) and state level Part C and Part B, Section 
619 Coordinators. 

In March 2008, the National Early Childhood Transition Initiative released a document 
developed collaboratively over several months titled Designing and Implementing Effective 
Early Childhood Transition Processes. The document was created as a resource for 
improving state and local performance on the State Performance Plans (SPP) and Annual 
Performance Reports (APR) indicators specifically related to transition (Part C Indicator 8 
and Part B Indicator 12), as well as other related indicators; and to promote the connection 
between effective transition planning practices and child and family outcomes. The 
document identified eight essential components of state- and local-level infrastructure 
necessary to ensure effective transitions for young children and their families. 

The purpose of this Project Forum document is to 

■ summarize the recommendations included in the transition initiative's document; 
and 

■ highlight some of the policies/practices adopted by six states undertaken to meet the 
early childhood transition requirements of IDEA. 



This documents available in alternate formats. For details, please contact Project Forum staff at 703.519.3800 
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This document represents a collaboration among Project Forum staff, NECTAC staff and 
NECTC staff and was prepared as part of Project Forum at the National Association of State 
Directors of Special Education's (NASDSE) cooperative agreement with OSEP. 

RECOMMENDATIONS FROM THE TRANSI Tl ON INITIATIVE'S DOCUMENT 

The document titled Designing and Implementing Effective Early Childhood Transition 
Processes (2008) recommends eight essential components for an effective infrastructure to 
develop and maintain early childhood transition practices as well as providing a list of sub- 
components for each of the eight components. The following section of this document briefly 
summarizes these components and elements 1 : 

1) Content and Scope of Service System 

■ Families have access to a broad array of child developmental and educational 
services, supports, and/or settings to meet the individual child and family needs. 

■ Families have access to a broad array of health and medical services to promote 
overall well-being in order to meet individual child and family needs. 

■ Families have access to a broad array of services to support their needs. 

2) I nteragency Structure 

■ An interagency entity (or entities) exists and has membership with the authority to 
influence agencies’ transition policies and procedures. 

■ A shared philosophy serves as a foundation for transition policies, procedures and 
the determination of responsibilities and actions. 

■ A primary contact person for transition is identified within each program or agency at 
the state and local level. 

3) I nteragency Communication and Relationships 

■ Effective, ongoing mechanisms for communication exist between and across 
agencies/programs are developed. 

■ Working relationships among agencies/programs and staff are effective. 

■ Parent organizations and family consumers meaningfully participate as partners in 
transition planning efforts at all levels. 

4) I nteragency Agreements 

■ The Interagency Agreement provides clear statements of transition processes in 

compliance with federal and state regulations. 

■ Agency roles and responsibilities related to transition are clearly assigned. 

■ Policies and procedures describing financial responsibilities of all appropriate agencies 

are included. 

■ Mechanisms for resolving disputes are described. 



1 This summary of components and elements comes from “Table 1 - Key Components and Elements “(pp. 5-6), of 
Designing and Implementing Effective Early Childhood Transition Processes (2008). To download a copy of the 
document, go to: http://www.nectac.org/~pdfs/topics/transition/ECTransitionPaper.pdf . For additional information 
on each of the recommended components and elements, see pp. 7-41. 
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■ Critical policies are specified in the Interagency Agreement. 

■ Format, content, and level of specificity of state- level agreements serve as a model for 

local agreements. 

■ Interagency agreements are routinely reviewed and revised based on data/input from 

stakeholders. 

5) Policy Alignment and Congruence 

■ Transition requirements and timelines are aligned across agencies. 

■ Curriculum development and expectations for child interventions and performance 
are delineated and aligned across agencies. 

■ Procedures for coordination of services are implemented effectively. 

■ Mechanisms to minimize disruption in services before, during, and after transitions 
are developed. 

6) Personnel Development, Staff Training and Resources 

■ Designated personnel or entities at state, regional and local levels share 
responsibility for interagency training and technical assistance. 

■ Personnel development activities are jointly designed, implemented, and evaluated 
by agencies and programs involved. 

■ Parents are involved in the design, implementation and evaluation of professional 
development. 

■ Mechanisms exist at the local level to inform personnel development activities and 
promote networking and problem solving. 

■ A variety of personnel development strategies are used to promote development of 
knowledge and skills over time. 

■ Programs require and support participation of cross agency representation at joint 
training activities. 

7) Data System and Processes 

■ Data system capacity allows for the collection of necessary data to support effective 
transition within programs. 

■ Programs have protocols for data entry to support accurate and timely collection of 
data. 

■ Protocols and procedures for data sharing across agencies are clearly defined. 

■ Analysis and use of transition data improves performance across agencies and 
addresses interagency transition issues. 

■ Data collected through monitoring regarding transition are analyzed and used for 
decision-making within and across programs. 

8) Monitoring and Evaluation 

■ State monitoring of federal and state transition requirements is aligned across 
agencies. 

■ Interagency participation is an integral part of state monitoring activities. 

■ Evaluation is an integral part of all components of the transition system. 



State Efforts to Meet the Early Childhood Transition Requirements of IDEA 



Section 619 Profile, 17th Edition 



59 



/>/Forum 



DATA COLLECTION AND ANALYSIS 

In collaboration with NECTAC and NECTC, Project Forum selected six states with a history of 
interagency systems development work in the area of early childhood (EC) transition: 

Florida, Indiana, Kentucky, New Flampshire, New Mexico and West Virginia. 2 Because it is 
beyond the scope of this document to describe what these states are doing in terms of all 
eight recommended components, we have chosen to focus exclusively on what these states 
are doing in terms of three of these highly interrelated components, interagency structure, 
interagency communication and relationships, and interagency agreements. Information 
was gathered during December 2008 and January 2009 using a combination of extant data 
reviews and interviews with NECTAC and NECTC staff and reviewed by Part C and Section 
619 Coordinators for accuracy. Brief descriptions of each state's work in terms of these 
three inter-related components of EC transition follow. 

HIGHLIGHTS OF POLICIES AND PRACTICES IN SIX STATES 

Four of the six states originally developed an infrastructure for EC transition as a response 
to their involvement with Project STEPS. 3 Project STEPS was funded under the Part D 
discretionary program as a Demonstration Project beginning in 1983 under the Handicapped 
Children's Early Education Program (HCEEP) and as an Outreach Project (1989-1999) 
through the Early Education Program for Children with Disabilities (EEPCD). The EEPCD 
discretionary program was significantly changed by the amendments to IDEA in 1997 and 
no longer exists as a freestanding program. Project STEPS provided intensive outreach 
services and model development to Florida, Kentucky, Indiana and at the local level in New 
Mexico. West Virginia did not work directly with Project STEPS, but the development of its 
infrastructure was directly influenced by the Project STEPS model through technical 
assistance provided by the former Project STEPS director who was working at the Mid-South 
Regional Resource Center. New Hampshire's infrastructure was designed with stakeholder 
input as part of a strategic planning process with the Northeast Regional Resource Center 
and NECTAC. For each of these six states, the development of interagency structures, 
interagency communication and relationships, and interagency agreements has played an 
essential role in their EC transition efforts. 

Florida 

Florida has created a number of interagency structures to support EC transition. The state 
has a transition coordinator, a state interagency transition team, and Florida's Transition 
Project. Florida's Transition Project helps communities organize local transition teams in 
order to develop a seamless transition system among agencies providing services to young 



2 OSEP reports that these states either have high levels of compliance or have made improvements toward 
compliance on the SPP/APR transition indicators. 

3 Project STEPS was “a federally funded project designed to develop a community-wide interagency service 
delivery model for facilitating the successful transition of handicapped children from preschool programs to the least 
restrictive environment in the public schools. The model addresses four major components critical for an effective 
transition program. These include: (1) administrative procedures; (2) staff training and involvement; (3) parent 
involvement and linkage to the public schools; and (4) child instruction geared toward the acquisition of entry level 
skills.” For more information on Project STEPS, go to: 

http://www.eric.ed.gov/ERICDocs/data/ericdocs2sqEcontent storage 0 1/00000 19b/80/la/8b/ac.pdf . 
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children with disabilities (birth to six years of age) and their families. Florida's Transition 
Project offers community training and technical assistance in the following areas: 

■ leadership in developing community-wide transition systems; 

■ development of comprehensive interagency agreements to address all aspects of 
transition within the system of services; 

■ information and resources (both traditional and web-based), including tools to 
improve transition experiences for children, families and staff who work with them; 

■ team-building activities; 

■ effective meeting strategies; 

■ interagency issues; 

■ facilitation to resolve interagency issues and follow up through local team action 
planning; 

■ conflict resolution for interagency teams; 

■ training in areas identified by local teams; and 

■ transition self-assessment and checklist. 

Florida's Transition Project is funded through the Technical Assistance and Training System 
(TATS) by the Florida Department of Education, Bureau of Exceptional Education and 
Student Services. 4 

Florida's approach to EC transition involves extensive interagency collaboration at the state 
level. In 1995 a self-formed, state-level team began to address the need for improved 
training and technical assistance for local communities in the area of EC transition. The 
team included representatives from many state agencies, and eventually evolved into what 
is now the State Interagency Transition Team, that includes representatives from the 
Agency for Healthcare Administration, Medicaid Program; Agency for Persons with 
Disabilities; Florida Children's Forum; Department of Children and Families, Child Care 
Services; Department of Education, Bureau of Exceptional Education and Student Services; 
Division of Blind Services; Florida Diagnostic and Learning Resources System; Department 
of Health, Office of Family Health Services; and Children's Medical Services, Early Steps; 
Florida Head Start Collaboration Project; Agency for Workforce Innovation, Office of Early 
Learning; and TATS Project. The State Interagency Transition Team meets on a monthly 
basis, and, since its inception, has sought to "model" the model by creating the same type 
of interagency structure at the state level that it encourages at the local level. The team 
serves as an advisory board to the Florida Transition Project. 

In addition to being guided by a state-level interagency agreement, Florida's Transition 
Project has developed a guidebook for communities on how to develop local-level 
interagency agreements 5 , a transition self-study module, and a tool for assistance in 
evaluating the implementation of local-level interagency agreements as well as other 
technical assistance documents. 6 



4 For more information on Florida’s Transition Project, go to: www.floridatransitionproiect.com . 

5 For a copy of the Guidebook to Build Better Community-wide Transition Systems, go to: 
http://www.floridatransitionproiect.ucf.edu/downloads.html . 

6 For a copy of Developing Interagency Agreements: The Road Map for Transition, go to: 
http://www.floridatransitionproiect.ucf.edu/resources/TheRoadMapforTransition.pdf . 
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I ndiana 

In addition to supporting a state-level Transition Initiative, Indiana's EC transition 
infrastructure includes a state- level transition team, transition coordinator and support staff. 
The Transition I nitiative has worked to develop and support community teams throughout 
the state, and uses transition coaches to provide as- needed support to these teams. The 
Transition I nitiative is jointly funded by the Part B and Part C lead agencies. 

I ndiana's Transition Initiative for Young Children and Families provides information, 
resources, training and facilitation support to administrators, staff, providers and families 
collaborating to ensure successful transitions across systems for families and young children 
birth to third grade . 7 The purpose of the Transition I nitiative is to: 

■ assist Head Start, schools, First Steps and child care to form local transition teams; 

■ assist local teams with development of annual plans to address local transition 
issues; 

■ facilitate community transition team meetings; 

■ facilitate development of local interagency Memoranda of Agreement (MOAs); 

■ provide training to enhance effectiveness of transition teams; 

■ offer ongoing technical assistance; 

■ provide access to state and local teams' annual plans, meeting minutes and locally 
developed products through the statewide transition website; and 

■ provide resources and information on best practices. 

I ndiana's Transition Initiative for Young Children and Families includes representatives from 
the following agencies and/or stakeholder groups: Division of Disability and Rehabilitative 
Services, First Steps Early Intervention; Indiana Association for Child Care Resource and 
Referral; Indiana Department of Education, Division of Exceptional Learners; Division of 
Prime Time/Reading First; and McKinney Vento Children and Youth Consultant; Department 
of Health, Division of Maternal and Children's Special Health Care Services; Head Start 
Association; Head Start Collaboration Office; parent representatives; Riley Hospital, Family 
Support; and the Indiana Transition Initiative State Coordinator. 

Indiana recently updated its state interagency MOA regarding EC services which includes 
sections addressing the following: purpose of MOA, fundamental principles/values, roles of 
agencies in system coordination and implementation; specific roles and responsibilities for 
transition, and resolution of disputes . 8 

Many of these agencies and/or stakeholder groups participated in drafting a joint position 
statement on EC transition . 9 The document affirmed the need for providers and families to 
be community partners in developing a smooth and effective transition system as well as 



7 For additional information on Indiana’s Transition Initiative for Young Children and Families, go to: 
http://www.indianatransition.org/ . 

A copy of this document, titled Indiana ’s Interagency Memorandum of Agreement Regarding Provision of 
Senices to Young Children with Special Needs and Their Families (2006), can be found at: 
http://ideanet.doe.state.in.us/exceptional/specd/docs/2007-08-02-lnterMemoAgree.pdf . 

Q A copy of Indiana’s joint position statement, titled Smooth and Effective Transition of Young Children (2003), can 
be found on NECTAC’s website at: http://www.nectac.Org/topics/transition/stateex.asp#stateint . 
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